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PREFACE

READING Comprehension Through Internet-Based Material as
its name suggests, is a research focuses on the issues and challenges
in a range of fields in teaching material especially internet-based
material to teach reading comprehension for university students.

In this mélange of topics and issues, assessment remains an
area of intense fascination, such as: does teaching reading using
internet-based material influence university students' reading
comprehension?; does the university students’ learning motivation
influence their reading comprehension?; will the university students’
learning motivation influence their reading comprehension?; what
kinds of topics will be used in teaching reading using the internet-
based material in university students'?; is there any interaction
between students’ learning motivation and teaching materials in
students’ reading comprehension?; etc.

All these and many more questions now being addressed by
lecturers, researchers, and specialists can be overwhelming to the
notice language lecturers, especially for reading lecturers, who is
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and a Multitude of
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lables, Besides, the

already baffled by linguistic in English reading
teaching materials, This book concerned on inte
and textbook material as the experimental var
teaching reading will be focused on the teaching reading to unjyere:

students, the internet-based material and textbook materia| cansgy
applied in teaching and learning reading to university students, e

In addition, the writer believes that the most influencing factor
in determining the success of the teaching and learning process in
English reading is motivation. Meanwhile, the writer is also eager
to find out whether there will be an interaction between types of
teaching materials and students’ learning motivation in teaching
reading.
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PURPOSE AND AUDIENCE

THIS book is aimed at finding out whether internet-based
material is more effective than textbook material to teach reading
comprehension; to find out whether students who have high learning
motivation have better reading comprehension than those who
have low motivation; and to find out whether there is an interaction
between the teaching materials and students’ learning motivation

for teaching reading.

This research is an experimental research with ANOVA 2X2
factorial design which is related to the aims of the study. She decided
to use a quasi-experimental design. The sampling which was used
was cluster random sampling. The main effects are the materials of
internet-based material and textbook material. The simple effect is
the level of students’ learning motivation. The respondents are the
students of 2 classes. One class belongs to the experimental group,
the class which is taught using internet-based material and the other
class is the control group, the class which is taught using textbook
material. To split the students' learning motivation levels, the median-
split method is used. The data are collected using questionnaire

vii
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for assessing the level of learning motivation ang Objectjyg t

for assessing reading comprehension. The data are desCrib

using descriptive statistic in looking for mean, median, Mode ed
standard deviation. In requirement testing for Parametrjc
was followed by prerequisite testing consisting of norma|
adopting Lilliefors method and homogeneity testing ado
square (x) test. The data are analyzed using multifgctor (2X
or F-test. To find which means are significantly different
another, the Tukey's test is used. The critical valye in this t

0.05.
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After the data are analyzed, it can be concluded th
of students who are taught using internet-based materi
reading comprehension achievement than those wh
using textbook material; the students who have hig
have a better reading comprehension achievement th
are taught by textbook material; and there is an intera
the teaching materials (internet-based material
material) and the level of learning motivation in te
comprehension for university students. It means th

teaching materials used depend on the level of |ea
of the students.
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aching reading
at the effects of
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PRINCIPLES FEATURES .

NOTABLE features of this book include the following:

explanation of what reading comprehension is, the levels of
reading comprehension, micro skills and macro skills of reading
comprehension, and the strategies of reading comprehension

explanation of what internet-based material is, why it is so
popular, the strengths and weaknesses of internet-based
material '

explanation of what textbook material is, why it is different
from internet-based material, the types of textbook, and the
strengths and weaknesses of textbook

explanation of what learning motivation is, the theory, the
aspects, the types, the forms, and the functions of learning
motivation

systematic description of research methodology
a look at the result of the research

end-of-chapter research that focus on the conclusions,
implications, and overall suggestions for the lecturers, the
students performance, and also for the other researchers.

ix
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CHAPTER 1
INTRODUCTION

ONE of the most complex things humans can do is reading.
Reading is a process that requires the recognition of a symbol or set
of symbols, forming a pattern that point to another set of meanings
previously learned and stored in the mind. Reading is one of the
" activities that people do in their daily life. It is certainly not a new
phenomenon. People can read anything, anytime, and anywhere.
Reading can make them understand about something. It can make
them know all about what happened, still happen, and will happen in
their life. It could be said that reading is a way to know, to feel, and
to understand about the “world”. In this era, 21st century, all people
in this world are reported to be able to read. They are able to read in
their first languages at some basic level. They enter a great century,
productive, and also educated people will require even stronger
literacy abilities, including reading as one of language skills, besides,
listening, speaking, and writing.

English is very useful for people to improve themselves in all
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aspects, especially for the university students. English is leamt from
primary school to the university level in Indonesia and it is a hard
work not only for the government, but also for the teachers, parents.
and the students.

In the formal education students need to master, especally
reading, in order to pass the examination and to develop therr
communication in their daily life when they want to apply job as
one of the requirements in the world of work The fact is, in almost
schools, the students’ ability of English reading is very poor. Teaching
and leaming reading is based on the belief that teachers can teach
their students to be more cbservant and conscious of the pattems
at work as pecple communicate — particularly through reading —and
that teachers can use what they are able to do and what they are
able to see to bring them rapidly and naturally into greater literacy.

Moreover, literacy requires that one must be able to
comprehend first the symbol and the underlying meaning behind
the symbols. Since reading is this complex, it signals that a person
is intelligent. So, for all students. reading is a developing skill with
a solid understanding of the relationships between English sounds
and letters. In cther words, it can be said as understanding a word
analysis.

InIndonesia, English is the first foreign language taught at school.
Because of that fact, Indonesian learers become foreign language
readers. They use their background knowledge and all elements of
reading processes, such as the topic, text structure, their knowledge
of the world, patient. carefulness, consciousness, habitual action,
and their persistence to get the goal of reading comprehension.

English has been taught for many years in Indonesia. Nowadays,
English words and expressions can be heard in almost our all of
daily actvities, like in electronic and printed media. However, it is no
guarantee that the students have a good understanding in reading.
At the same time, many students think that English is a difficult
subject at school or college. Some causes that make English difficult
are the teachers, situation in the dlass, the students’ background,
and matenals.

2|
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The teachers sometimes use same old fashion methods and
techniques to teach their students. It makes the students get bored.
This condition triggers a situation that does not facilitate a good
instructional activity in the classroom. Consequently, the students
cannot leam well. It is not contemptible that English as a foreign
language needs a good English teacher. By improving his or her way
of teaching he or she shows that he or she follows the changing on
the educational world.

Besides, the students’ vanous background knowledge, socal
economic, motivation, and their ability also take part in influencing
their English reading skill. For instance, the students belanging to
a high social dass and coming from an educated family, usually,
concern more on English leaming. In addition, a family having high
economic status usually takes their children to English course to
improve their English ability.

Moreover, some students find themselves difficult to understand
the matenals of the English subject. Some of them consider that the
materials are too difficult to master. It is understandable since English
is ditferent from Indonesian. The various reading matenals can make
teaching and learning English reading more creative, interesting,
challenging, and beneficial In addition, improving reading skills
is a must for university students teday. If they have never tried to
improve their reading skills, they will be surprised how much they
are lacking in their reading speed and understanding what they
are reading. Based on Non Commissioned Officer (NCO) Primary
Leadership Subjects: Reading Comprehension, Study Methods, and
Management (1997:1-9). itis explained thatin order to improve their
reading skills, they need to be aware of these three important areas
of reading improvement that is increasing reading comprehension,
increasing reading rate, and understanding adaptability.

Before the three important things above, method or technique
plays an important role in teaching reading. Therefore, the teachers
are demanded to be able to choose appropnate methods or
techniques to make the students competent in reading. Besides,
firstly, increasing reading comprehension is the one of the important

13
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Ils. Most of the students have limited

: ading sk
{actors in improving re 9 1 read faster but they cannot

ability in reading because they €@ -
understand what they read as fast as they re

factor in improving reading skills
g rate. This is extremely vital for
them to do their examination at school or doing test for seeking a
good job in their future life that require a great deal of reading. It is
obvious that a person who can read fast can get through far more

paperwork than a person who reads at a slow rate.

Secondly, the other important
is to increase the students readin

Thirdly, comprehension is the other important factor in reading,

but the real key to reading effectiveness is adaptability. Adaptability
is being flexible in reading skills to accommodate the type of reading
material. The students must not allow themselves to read all types of
material in the same manner. To be an adaptable reader, they must
adapt their speed to the reading material and discriminate in what
and how they read.

In all, English as an International language is a compulsory
subject in college or university. It is categornized as MKDU (Mata
Kuliah Dasar Umum). As one of the English teachers at Pesantren
Kampus (PESKAM) STAIN SAMARINDA, the writer observes that
the first year students’ motivation in reading English is low. The
facts above, also happened at Pesantren Kampus (PESKAM) STAIN
Samarinda, moreover, the major factor influencing this condition
is that some of the students were graduated from Salafi, boarding
school that still applies traditional educational system.

Most of their subject matters are related to Islamic studies
because STAIN SAMARINDA is Islamic College. STAIN Samarinda is
located in Samarinda as the capital city of East Kalimantan. Reading
English is one of the compulsory subjects for one year, 1st and 2nd
semesters. Finally, before they get their bachelor they should follow
TOEFL with minimum score of 400. Unfortunately, many students
at 1st and 2nd semester do not realize that they need English for
three reasons, as follows: Firstly, they must get a good mark in both
semesters (1st and 2nd semester); secondly, they must pass the
TOEFL test as a requirement to take their bachelor; finally, they need

4|
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English to get a good job and having a good job can influence their
future career and better life.

Based on the background of this research and the reason above,
the writer in her research would like to discuss “The Effectiveness of
Internet-Based Material to Teach Reading Comprehension Viewed
from Learning Motivation. (An Experimental Study at the First
Semester of Pesantren Kampus (PESKAM) STAIN SAMARINDA in the
Academic Year of 2009/2010).

Identification of the Problems

Dealing with the background of the research above, the writer
identifies some problems, such as: firstly, does teaching reading
using internet-based material influence university students’ reading
comprehension?; secondly, does teaching reading using textbook
influence university students’ reading comprehension?; thirdly, does
the university students’ learing motivation influence their reading
comprehension?; fourth, will the university students who have high
learning motivation achieve better result when they are taught using
internet-based material?; fifth, will the university students’ with low
learning motivation achieve better result when they are taught using
textbook?; sixth, which one is better, university students who have
high learning motivation or low learming motivation in their English
reading comprehension?; seventh, what kinds of topics will be used
in teaching reading using the internet:-based material in university
students’?; eighth, what kinds of topics will be used in teaching
reading using textbook in university students’?; and lastly, is there
any interaction between students’ learning motivation and teaching
materials in students’ reading comprehension?

Limitation of the Problems

Since there are several problems that emerge on the identification
of the problems abave, the writer is concerned only with some

of the problems stated in the identification of the problems. This
limitation, however, is taken because of some factors as follows:

- The writer does not have the ability to investigate all of the
problems thoroughly.
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reading to university students

In addition, the wrter believes that the most inm';encing factor
in determining the success of the teaching and learning process in
English reading at the first semester of Pesanten K.amPUS (Peskam)
STAIN Samarinda is motivation Meanwhile, the writer is also eager
1o find out whether there will be an interaction between types of
teaching materials and students’ learning motivation in teaching

reading

Statement of the Problems

From the background of the research, limitation of the problems,
and problems identification, the writer formulates the problems of
this study as follows: first, is internet-based material more effective
than textbook material to improve students’ reading comprehension
achievement?; second, do students who have highlearning motivation
have better reading comprehension achievement than those who
have low learning motivation?, and last, is there any interaction
between teaching materials and students’ learning motivation?.

Objectives of the Research

Generally, the objectives of this research are connected to
the formulation of the problems. This study is aimed at knowing
the influence of the internet-based material, textbook, and

students’ learning motivation in terms of the students' reading
comprehension.

The objectives of this research in detail are: first, to find out
whether internet-based material is more effective than textbook
material to teach reading comprehension; second, to find out whether

6]
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students who have high learning motivation have better reading
comprehension than those who have low learning motivation; and
last, to find out whether there is an interaction between teaching
materials and students’ learning mativation. Internet-based material
is better used for students having high learning motivation,

Benefits of the Research

The benefits of this research are as follows: theoretically, this
study can support the theories on teaching English reading as a
foreign language; and practically, the result of this study will be
useful to:

1. Other lectures. This research will give information to other
lecturers about the university students’ learning motivation (low
and high) in reading comprehension through internet-based
material and textbook. Secondly, this research enables other
English lecturers to create and explore some varleties of reading
materials in their textbook and internet as an electronic media
for their university students. It will make reading activities more
interesting, faster, creative, innavative, and always up to date.
Finally, this research shows to other lecturers that, as English
lecturers, they should improve their teaching quality to make
their class have a greater interest, motivation, joy, awareness,
and fruitful journey to explore their own teaching experience,
especially reading,

2. University students. This research enables them to study
reading not only from the textbook but also from the internet.
They have different experience in their reading process in class
through this study. Furthermore, internet-based material can
help the students develop their motivation, creativity, critical
thinking, and avoid boredom. So, they can improve their reading
comprehension.

3. The institution. This research can be used for STAIN Samarinda,
especially for Pesantren Kampus (PESKAM) STAIN Samarinda
because it provides valuable information for the improvement
of teaching reading through internet-based material and

17
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textbook.
Other researchers. This research can be a reference for further

similar studies

The writer. This research can improve and give her a new
experience, build brand-new schemata, and knowledge
on teaching and learning process. It is functioned as the
measurement whether or not she can practice and apply all of
the theoretical knowledge to a real class of her own. Besides,
it also gives her knowledge of personality, persistence, and
patience.

B e e SR ———
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CHAPTER 2

THIS chapter will discuss theoretical description that consists
of reading comprehension, internet-based material, textbook, and
learning motivation. Next, the writer will discuss rationale based on
the reviewed theories to propose the basic assumption. Eventually,
based on the rationale, the writer proposes the hypotheses of this
research.

Reading Comprehension

In this section, there are several parts might to discuss, such as
the definition of reading; the purposes of reading; the definitions of
comprehension; the definitions of reading comprehension; the levels
of reading comprehension; micro skills and macro skills of reading
comprehension; and also the strategies of reading comprehension.

The Definition of Reading

The definitions of reading in education field are actually quite
complex, so, a major goal for this book is to promote greater internet-
based material In reading comprehension for university students.

|9
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Here are some definitions of reading based on some experts

Williams (1984 2) defines reading as a process whereby one
looks at and understand what has been read The key word here is
‘understand - merely reading aloud without understanding does

not count as reading

Urguhart (1998 a15) states that reading involves processing
languages messages Furthermore, he also defines that reading
is a process of receiving and interpreting information encoded in
language via the medium of print (1998: 22).

Nuttal (in Aebersold and Field, 1997: 5) explains that reading is
like an infectious disease’ it is caught not taught. (And you cannot
catch it from someone who hasn't got it ...).

De Boer and Dallman (1964: 17) state that reading is a process
of activity as follows:

Reading is @ much more complex process. We know that
effective reading involves all of the higher mental process. It
involves recall, reasoning, evaluation, imagining, organizing,
applying, and problem solving. Good reading requires good
thinking ... We shall think of reading as an activity which involves
the comprehension and interpretation of ideas symbolized by
written or printed language

From the explanation above it can be concluded that reading
is not only looking at, receiving the text, and understanding the
information from the text but also an activity to get the comprehension
and interpretation from the ideas in written or printed.

Rumelhart (1994 864) states that reading is the process of
understanding written language. It begins with a flutter of patterns on
the retina and ends (when successful) with a definite idea about the
author's intended message. Thus, reading is at once a “perceptual”
and a “cognitive” process

Further, Aebersold and Field (1997: 15) define reading as
follows:

10|
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In a general sense, reading is what happens when people
look at a text and assign meaning to the written symbals n
that text The text and the reader are the two physical entities
necessary for the reading process to begin It is, however, the
interaction between the text and the reader that constitutes
actual reading. Granted, the meaning the reader gets from the
text may not be exactly the same as the meaning the writer of

the text wished to convey.

In line with Rumehart, Aebersold, and Field, Grabe and Stoller
propose the reading as the ability to draw meaning from the printed
materials. They explain that it also highlights that how to draw
meaning from a text and interpret this meaning varies in line with
the second language (L2) proficiency of the reader (2002: 9-10)

From those definitions of reading, it can be concluded that
reading is a perceptual and cognitive process. In reading, the reader
has a purpose of perceiving a written text in order to interpret and
understandits meaning. Besides, readingisaprocess ofunderstanding
what has been read including receiving and interpreting information.
So, reading is a complex process that would be undergone until one
can interpret the idea of what he has read without changing the

meaning.

The Purposes of Reading

Grabe and Stoller (2002: 12-15) believe that there are several
purposes of reading that can be classified under several main
headings. Based on both of them, the purposes of reading are:

« Reading to search for simple information

Reading to search for simple information is a common
reading ability, though some researchers see it as relatively
independent cognitive process. It is used so often in reading
tasks that it is probably best seen as a type of reading ability.
The readers scan the text for a specific piece of information or
a specific word. As an example, people usually search through
a telephone directory to find key information, either an address
or a phone number. In prose texts, the reader sometimes slow

n
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down to process the meaning of a sentence or two in search of
clues that might indicate the right page, section, or chapter.

Reading to skim quickly

Similarly, reading to skim (i.e. sampling segments of the text
for a general understanding) is a common part of many reading
tasks and a useful skill in its own right. It involves a combination
of strategies for guessing where important information might
be in the text and then using basic reading comprehension skills
on those segments of the text until a general idea is formed

» Reading to learn from texts

It occurs in academic and professional contexts in which
a person needs to learn a considerable amount of information
from a text. It requires abilities to:

1. Remember main ideas as well as a number of details that

elaborate the main and supporting ideas in the text.

2. Recognize and build rhetorical frames that organize the
information in the text.

3. Link the text to the reader's knowledge base.

Reading to learn is usually carried out at a reading rate somewhat
slower than general reading comprehension (primarily due to
rereading and reflection strategies to help remember information).
In addition, it makes stronger inferencing demands than general
comprehension to connect text information with background
knowledge (e.g. connecting a character, event or concept to other
known characters, events or concepts; or connecting possible causes
to known events).

* Reading to integrate information

Itrequires additional decisions about the relative importance
of complementary, mutually supporting or conflicting
Information and the likely restructuring of a rhetorical frame to
accommodate information from multiple sources. These skills
inevitably require critical evaluation of the information being
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read so that the reader can decide what information to integrate
and how to integrate it for the reader’s goal.

« Reading to write (or search for information needed for
writing) and critique texts

It may be task variants of reading to integrate information.
It requires abilities to compose, select, and critique information
from a text. Reading to write and reading to critique texts
purposes represent common academic tasks that call upon the
reading abilities needed to integrate information.

«  Reading for general comprehension

Two notions of general reading comprehension, that is first, it
is the most basic purpose for reading, underlying, and supporting
most other purposes for reading. Second, reading for general
comprehension is actually more complex than commonly assumed.
It requires very rapid and automatic processing of words, strong
skills in forming a general meaning representation of main ideas,
and efficient coordination of many processes under very limited
time constrains when accomplished by a skilled fluent reader.

The wnter, in this case, only focuses on the reading for general
comprehension. It is more complex process so that it is suitable used
to university's students.

The Definitions of Comprehension

Comprehension is the ability to understand what you see
or hear. Wikipedia, the free encyclopedia (2009) explains that
comprehension is a “construction process™ because it involves all
of the elements of the reading process working together as a text is
read to create representation of the text in the readers mind (http.//
www.wlikipedia.org/wiki/comprehension.meaning).

In addition, It is stated on the free online dictionary, Thesaurus
(2009) that comprehension covers:

+  The act or fact of grasping the meaning, nature, or importance
of: understanding; and the knowledge that is acquired in this
way.
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. Capacity to include.

+  Llogic the sum of meanings and corresponding implications
inherent in a term.

Furthermore, it Is also stated in Encyclopedia (2009) that
comprehension also includes:

»  Comprehension - an ability to understand the meaning or
importance of something (or the knowledge acquired as a
result); “how you can do that is beyond your comprehension”;
“he was famous for his comprehension of American literature.”

Discernment, savvy, understanding, apprehension - the cognitive
condition of someone who understands; “he has virtually no
understanding of social cause and effect.”

Incomprehension - an inability to understand; “his
incomprehension of the consequences.”

*  Comprehension - the relation of comprising something; “he
admired the inclusion of so many ideas in such a short work.”

Inclusion

Involvement - a connection of inclusion or containment;
"he escaped involvement in the accident”; “there was
additional involvement of the liver and spleen” (http://www.
thefreedictionary.com/comprehension.htm).

From the definition above it can be concluded that
comprehension is a process of creativity and personal activity
involving individual mental process which comes from the awareness
of the readers themselves in order to understand deeper the text as
the writer's message and also the capacity of the mind to perceive
and understand; the power, act, or process of grasping with the
intellect; perception; and understanding of a text.

The Definitions of Reading Comprehension

Grabe and Stoller (2002: 29) in their book Teaching and
Researching Reading state as follows:
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Reading comprehension is an extraordinary feat of balancing
and coordinating many abilities in a very complex and rapid set
of routines that make comprehension a seemingly effortless and
enjoyable activity for fluent readers. In fact, the many processes
described here all occur in working memory, and they happen very
quickly unless there are comprehension problems.

Wikipedia, the free encyclopedia explains two definition of
reading comprehension, as follows:

«  Reading comprehension — techniques for improving students’
success in extracting useful knowledge from text

. Reading comprehension Is understanding a text that is read, or
the process of constructing meaning from a text (http://www.
wikipedia.org/wiki/comprehension.meaning).

Furthermore, Google's glossary (2009) shows that reading
comprehension also has two definitions, as follows:

- Reading comprehension is understanding a text that is
read, or the process of “constructing meaning” from a text.
Comprehension is “construction process” because it involves all
the elements of the reading process working together as a text
to create a representation of the text in the reader’s mind.

. Reading comprehension can be defined as the level of
understanding of a passage or text (http://www.google.com/s
earch?hl=en&q=define:Reading+comprehension&sa=X&oi=gl
ossary_definition8ict=title).

Dickman in his journal in English Teaching Forum (2007)
states that the meaning of reading comprehension is the reader’s
effort and mental to understand a text that is read or the process
of constructing meaning from a text. There are some elements of
reading process and it must be working together from a text to
create a representation of the text in the reader’s mind (http//
www.specialreadingcomprehension.au.edu/EnglishTeachingForum/
volumeﬂljournaIs_universitystudents/Read_Read[l’RC/htm).

In line with some definitions above, Aebersold and Field (2000:
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15) 2'so argue that the processes of comprehend ng, then, imvolves
decoding the wmiter's words 2nd then usng background now'edge
1o construct an approximate understandng of the writer's message
Furthermare, they state that the process of comprehendng 3 tent
is not so exact since readng is a personal actvity. It mezns that
reading comprehension differs from one reader to another rezder.

From the defintion above, it can be concluded that reading
comprehension is 2n interactive process imvolving the readers,
the text, and the actvity or purpose for reading. It 5 2 process of
comprehending atext or passage, such as decoding the writer's words
and using background know'edge to construct 2n approxmately
understanding of the writer's message. [n ths process, the reader’s
effort and mental is in order to understand a text that is read or the
process of constructing mezning from a text. Reading comprehension
is also called as 2 process of constructing ie, construcling Process
and constructing meaning. Moreover, reading comprehension
ci¥fers from one reader to another reader in understanding the tent
and creating a representation of the text in the reader’s mind.

The Levels of Reading Comprehension

Craeford (2000 3Z) in his atides Teaching Peading
Comprehension for Industriz] Students states that there are three
different levels of thinking appied to reading comprehension,
namely lnera!, inferential, and otica! comprehension. Firsy, [iteral
comprehension refers to noting and relzting detals, lociding for
context duss, identfying tent pattems, and development At this
level, teachers can ask some guestions such as dstinguishing relevant
from irrelevant points, using dues to understand meanings of words,
finding the fact, finding the general information, and guessing the
mezning of unfamiliar words.

Inferentizl comprehension refers to drawing condusions and
predicting outcome based on information in the text, e.g. guessing
maotivation of 2 character in a3 tent using the dizlogue or desaription;
generalizing ideas presented in the tent, identfying the main idea,
identfying the tite, the type, the generic structure, the purpose of
the text, and getting the impliat information.

16|
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Critical comprehension refers to distinguishing facts from
opinions and evalusting tone, implications, and propaganda tools,
eg questioning claims made by the author, analyzing, evaluating,
expressing opmions about ideas in the tent interpreting the
meaning based on the content, and making judgment (http //wrin.
caeadnelzdufpuma!ﬂevdlof/kad-w/Oompfehensionlprocess‘
shtimteaching15%university html).

The wiriter concerns on the all levels of reading comprehension
because the reading comprehension se'f is a complex process that
should be undergone by the students from the beginning until the
end.

Micro Skills and Macro Skills of Reading
Comprehension

Brminﬁsbootw:guagekssessment?nmplesandoassroom
Practices (2004: 187-123) states that aside from attending to genres
of text, the skills and strategies for accomplishing reading emerge
25 3 crucial consideration in the assessment of reading ability. The
micro- and magro skills below represent the spectrum of possibilities
for objectives in the assessment of reading comprehension.

Micro Skills of Reading Comprehension
There are seven micro skills in reading comprehension as

follows:

. Discriminate among the distinctive graphemes and orthographic
pattemns of English.

. Retain chunks of language of different lengths in short-term
memory.

. Process writing at an efficient rate of speed to suit the
purpose.

. Remgrizeamufvmrds.andhterpretwordorderpanems
and their significance.

. Recognize grammatical word dasses (nouns, verbs, etc),
systems (eg., tense, agreement, pluralization), patterns, rules,
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and elliptical forms.

+  Recognize that a particular meaning may be expressed in

different grammatical forms

. Recognize cohesive devices in written discourse and their role

in signaling the relationship between and among clauses.

Macro Skills of Reading Comprehension
Macro skills also have seven ways in reading comprehension. They
are:

»  Recognize the rhetorical forms of written discourse and their
significance for interpretation,

* Recognize the communicative functions of written texts,
according to form and purpose.

« Infer context that is not explicit by using background
knowledge.

«  From described events, ideas, etc,, infer links and connections
between events, deduce causes and effects, and detect such
relations as main idea, supporting idea, new information, given
information, generalization, and exemplification.

= Distinguish between literal and implied meanings.

= Detect culturally specific references and interpret them in a
context of the appropriate cultural schemata.

= Develop and use a battery of reading strategies, such as
scanning and skimming, detecting discourse markers, guessing
the meaning of words from context, and activating schemata
for the interpretation of texts.

The Strategies of Reading Comprehension
Brown (2004: 188-189) also states as follows:

The assessment of reading can imply the assessment of a
storehouse of reading strategies, as indicated in macro skills' item
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number 7. Aside from simply testing the ultimate achievement
of comprehension of a written text, it may be important in
some contexts to assess one or more of a storehouse of classic
reading strategies. The brief taxonomy of strategies below is a
list of possible assessment criterla.

He mentions some principles strategles for reading
comprehension as follow:

= Identify your purpose in reading a text.
«  Apply spelling rules and conventions for bottom-up decoding.

«  Use lexical analysis (prefixes, roots, suffixes, etc) to determine
meaning.

«  Guess at meaning (of words, idioms, etc) when you are not
certain.

«  Skim the text for the gist and for main ideas.

+  Scan the text for specific information (names, dates, key
words).

«  Use silent reading techniques for rapid processing.

- Use marginal notes, outlines, charts, or semantic maps for
understanding and retaining information.

- Distinguish between literal and implied meanings.
«  Capitalize on discourse markers to process relationships.

Many experts define theories on reading comprehension.
Synthesizing from the explanations above, the writer constructs
her own theory of reading comprehension in her study. Reading
comprehension involves instructional techniques and activities
that are scientifically valid, moving from how to assess reading
comprehension to teach students how to flexibly and effectively
use multiple comprehension strategies. Furthermore, reading
comprehension is important in reaching the goal of reading. To
come into the goal, reading comprehension passes through three
different levels of thinking that is literal, inferential, and critical
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comprehension that can be applied to reading comprehension in
university. Literal comprehension includes: finding the fact, finding
the general information, and guessing the meaning of unfamiliar
words. Meanwhile, inferential comprehension involves: identifying
the main idea, identitying the title, the type, the genernic structure, the
purpose of the text, and getting the impliot information. In addition,
critical comprehension indudes: interpreting. analyzing, evaluating
the meaning based on the context, and also making judgment

Internet-Based Material

There are several parts might to discuss in this section, such as the
definition of internet; the definitions of nternet-based matenal: and
finally, the strengths and weaknesses of internet-based matenal

Internet-based material is one of the popular educational
techniques in teaching and learning process. The Free Dictonary
(2009) shows that technique is (1) the systematc procedure by
which a complex or scentific task is accomp'ish: (2) the way in which
the fundamentals, as of an artistic work, are hanc'ed, and (3) sicll or
command in handling such fundamenta's

Anthony in Richards and Rodgers (2001 19) state that *_ A
technique Is implementation - that which actua'ly tzkes place m a
classroom. It is a particular tnck, stratgem or contrvance used to
accomplish an immediate objective. Technigues must be consstent
with a method, and therefore in harmony with an 2pproach as we'l”
Furthermore, in Humanizing Language Teachng Journal (2007 1-2).
Selami Aydin explains that as a technigue in teaching and learning
process, internet-based matenal has an important ro'e and great
potential in educational life. It is also used specifically and widely
in second language leamning all over the world (http //www hitmag
co.uk/jan07/start02 htm).

Extracting from the explanation above, the writer assumes that
technique is an artistic work, systematic procedure as a particular
trick, stratagem, or contrivance used to accomplish an immediate
objective. It also needs to know, technique is placed on the dass
activities by which procedures are described. That is why the internet-
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based material teaching is called as a technique even though the
internet use in second and foreign language learning has brought
certain advantages and disadvantages. However, before discussing
its advantages and disadvantages, it is a must to explain the definition
of internet.

The Definitions of Internet

Internet is a network of people and information, linked together
by telephone lines which are connected to computers (Teeler and
Gray, 2001: 1).

It is stated in Development Teach Target Forum (2005) that the
internet sometimes called simply “the Net.” is a worldwide system of
computer networks - a network of networks in which users at any one
computer can, if they have permission, get information from any other
computer (and sometimes talk directly to users at other computers).
It was conceived by the Advanced Research Projects Agency (ARPA)
of the US. government in 1969 and was first known as the ARPANET.
The original aim was to create a network that would allow users
of a research computer at one university to be able to “talk to®
research computers at other universities (http//searchdevelopment.
teachtarget.com/sDefinition/0,s1d8g ¢i212370,00.html).

In addition, “The Federal Networking Council (FNC) agrees that
the following language reflects the definition of the term “Internet”
(2007). “Internet” refers to the global information system that (i) is
logically linked together by a globally unique address space based
on the Internet Pratocol (IP) or its subsequent extensions/follow-
on. (ii) is able to support communications using the Transmission
Control Protocol/Internet Protocal (TCP/IP) suite or its subsequent
extensions/fallow-on, and/or other [P-compatble protocols; and
() provides, uses or makes accessible, either publicly ar privately,
high level services layered on the communications and related
infrastructure described herein® (http://www.nitrd.gov/fnc/Internet_
res.html).

In addition, from Wikipedia, the free encyclopedia (2009) states
that definition of the internet is a global system of interconnected
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computer networks that use the standardized Internet Protocol Suite
(TCP/IP). 1t Is a network of networks that consists of millions of private
and public, academic, business, and government networks of local
to global scope that are linked by copper wires, fiber-optic cables,
wireless connections, and other technologies (http://en.wikipedia.
org/wiki/Internet).

Considering the explanation above, the writer assumes that
internet is a famous modern tool that can be used as a source of
study in this technology era. It is also latest search engines which
allow people to track down the most obscure information. Moreover,
people can download material, exchange information over the net
through the use of e-mail and upload their own information. Many
kinds of professions or jobs can use it as a network of people and
information. In addition, a professional teacher is a well-tried and
also very rewarding use of this potential exchange. Students feel
happy, proud, and motivated to see their work published on the
internet

The Definitions of Internet-Based Material

Internet-based material as stated by Somekh (1998) is a learning
material taken from various sources in the internet that are given
to the students as an innovative learning and it can be considered
as a part of teacher professionalism besides the use of the internet
shows that the teacher is still up to date (http://www.cti.co.uk/publ/
actlea/internet_based_material/homuel.uk./cbl.htm).

Moreover, Tait (1997) postulates that computer technology has
made a substantial contribution to higher education, during the
present century, and internet technology promises to become even
more pervasive in the next one. The emphasis will probably continue
to shift from Computer-Based Learning (CBL), and its related
methods, such as Computer Assisted Instruction (CAI), to Intermet
Based Learning (IBL), and its correspondfng variants.

He also explains that an extension of internet-based material
which the sources can be found from the internet in which the learner
has access to global rather than local materials. These take the form
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of data files on an intranet, or the internet, that can be accessed
from the campus or from a more distant location. The internet
materlals cover a wide range of reading, watching, or listening to the
news is one way of knowing what may affect them, what may fulfill
their curiosity i.e, the subjects and views, and are quite suitable for
exploratory learning but, to be integrated into a taught course, they
have to be presented as an information structure that is compatible
with constructivist learning (http://homepages.uel.ac.uk/W.H.Tait/
Internet-Based-Learning-and-materials/Cibhttp://l.htm).

From the ideas above, it can be concluded that internet-based
material is material coming from the net which the learners have
access to global rather than local materials. Besides, the data files
from the Internet can be accessed from the campus or from a more
distant location.

The Strengths and Weaknesses of Internet-Based Material
There are several strengths in using the internet-based material,
as follows:

»  Vast unlimited resources.

+  Exciting opportunities for communication projects.

« A growing, evolving medium.

«  Highly motivating.

+  Classroom expanding potential.

«  Combines well with all other ICT applications for English.

. Generates language uses that are, in themselves, fascinating
to study (http//www.scribd.com/doc/7802435/Strength-
Weakness-Of-Intemnet-Based-Material).

In the same source, the internet-based material also has several
weaknesses as follows:

«  Access can sometimes be limited to one node in the school,
although with the advent of broadband and wireless networks,
this picture Is changing rapidly.
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. Contains unsuitable material, so core has to be exercised.

+  Surfing - is it a waste of time?

. Material needs to be well managed - requiring, saving, follow-
up, and storing work becomes a real issue.

Textbook

This part explores the definitions of textbook, the types of
textbook, the strengths and weakness of textbook, and also a table
that shows the main differences between internet-based material
and textbook material.

The Definitions of Textbook

One of the factors in learning pracess is a textbook. Textbook
has an important role in teaching and learning process. Textbook
becomes the main source of guidance for teachers and students.
The textbook is made to achieve the learning objective.

Richards (2001: 163) states that text-based teaching is built
around texts and samples of extended discourse. It means that it
involves mainly on the used only material in the teaching and learning
process. Besides, Nunan (1993: 124) explains that text as the written
record of communicative which conveys a complete message.

Brown (2001: 136) states that the most obvious and common
form of material supporting for language instruction is in textbook.
Another opinion is also proposed by Ornstein and Lasley, 1 (2000:
229). They explain that textbook is an acceptable tool for instruction
as long as it is selected with care and is kept In proper perspective
so that it is not viewed as the only source of knowledge and it does
not turn into the curriculum

Richards and Rodgers (2001: 44) state that a textbook contains
tightly organized lessons planned around different grammatical
structures. Besides, Pitmann (1963: 176) states that the textbook
should be used “only as a guide to the learning process.” The teacher

is expected to be the master of his textbook (Richards and Rodgers,
1997: 44).
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From the definition above, it can be corriuded tag walire
is @ printed media of text as @ discourse, & mede, Wil il
standard book of any branch of study It is usually puiied st 4y waery
publishers to every request for an understanding of evey 5Ut e 1o’
can be taught. It is designed and created based on 1w <i e im
Moreaver, it is the main source of guidance for SLugents ot W ier
during the learning and teaching process in the <lsorooe

The Types of Textbook

Aebersold and Field (1997: 63) in ther boor From heatss
to Reading Teacher: Issues and Strategies for Semurdd amas
Classroom, the types of textbook are defined a5 foliows

» Intensive reading textbook

Intensive reading textbook focuses emrely om Duidmg
reading comprehension abilities through readmy e From tdre
book and completing exercises. Several exercses wil o=
each text, some focusing on reading skilis, some om wozanuET,
and perhaps some with other objecives The TDeCves I=
addresses within the confines of the t=xthonic

1) Informational.
It consists of two types. They ar=:

a) Variety. This type uses predommartly MOTTEICTE
reading texts covering a vanely of I0DCS BN & «3@T=n
of text types, including both Yormal Nz MMOTTE
writing. For instance of text types MClude T=n om
excerpts, newspaper and magdarne FICes DEmMohes
schedules, notes, transcripts of conveaTars.

b) Content-based. This type Of TeVTDOOL STRurs T B8R
not only reading skills but content ML TRETAR B wanl
Generally, the evercises in These Jmes o almees
focus on building CONtENt kndwadde B3NS D Mars o
developing reading comprehensian stilk

2) Story or narrative.
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It includes a variety of topics, although a textbook may
specialize in a particular type of story reading, such as story,
mystery, and American short story. Furthermore, the main
difference among these text books is whether the language
of the text is authentic or modified.

a) Authentic. It is generally a collection of literary works without
modifications to the text. It contains exercises that focus on
the main events and the significance of the story. It may also
contain exercises that (1) build knowledge of the components
of literary texts and criticism and (2) focus on alding readers
to comprehend any special language features of that text,
such as dialect, euphemisms, double entendres, and cultural
references.

b) Modified. This type of story or narrative textbook is written
in language that differs to some degree from that of the
educated native speaker. At this level of language, story or
narrative text-book usually contain several exercises aimed at
developing language in addition to those aimed at promoting
comprehension of the main events in the story. Readers are a
term frequently applied to this type of textbook.

« Extensive reading textbook.

This type aims to improve reading abilities by having students
read large quantities of texts outside of the reading textbook and
report on them in some way. These books usually have several
presentation of (3) what types of texts exist in the real world to be
read; (b) how to do the types of activities that readers can use to
report on the outside texts that they read (summary, reaction, oral
report, written report, etc), and perhaps (c) what strategies readers
might use to gain some degree of comprehension of those outside
texts.

*  Reading skills textbook.

In this type, the aim is to improve reading abilities by focusing
on the development of various reading strategies, such as skimming,
scanning, finding main ideas of the paragraph, inferencing, and

26 |

e = ——

- DINA DESTARY, S5, M.PD -

summarizing. Moreover, the book chapters or sections are clearly
marked as to which reading strategy they practice. There are several
short texts in each chapter or section to practice a particular skill.
Answers are frequently provided somewhere in the book.

« Integrated skills and series textbook.

The integrated skills and series textbooks aim to teach language
by using reading, speaking, listening, and writing skills. Reading skill
practice may be limited to having readers answer some questions on
the text. These textbook are frequently found at the beginning and
intermediate levels of L2 or FL readers. In addition, integrated books
can form a series. Series books, as the name suggests, are a set of
integrated skill books that progress in difficulty. Each level attempts
to move all skills along simultaneously by presenting new skills and
reviewing previously presented skills.

The Strengths and Weaknesses of Textbook

Richards (2001: 254-255) states that the advantages of textbook
used in teaching and learning activities from the teachers’ point of
view can be seen as follows:

- Textbook provides structure and a syllabus for a program.
+  Textbook helps standardize instruction.

«  Textbook maintains quality.

« Textbook provides variety of learning resources.

«  Textbook is efficient.

«  Textbook provides effective language models and input.
«  Textbook can train teachers.

»  Textbook is visually appealing.

In addition, Omstein and Lasley, 11 in their book Strategies
for Effective Teaching (2000: 229) explain that textbook has many
advantages, that is:

« A textbook provides an outline that the teacher can uses in
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planning courses, units, and lessons;
A textbook summarizes a great deal of pertinent information;

A textbook enables the students to take home in convenient
form most of the material they need to learn for the course;

A textbook provides a common resource for all students to
follow;

A textbook provides the teacher with ideas regarding the
organization of information and activities;

Atextbook includes pictures, graphs, maps, and other illustrative
material that facilitates understanding;

A textbook includes other teaching aids, such as summaries and
review questions; and

Atextbook relieves the teacher of having to prepare material for
the course, thus allowing more time to prepare the lesson.

Besides, the strengths that textbook has, it also has weaknesses.

They are:

In many classes the textbook becomes the only point of view
in the course. In effect, the course is based on the theories and
biases of the author of the text. Even though the author might
try to maintain objectivity, what is selected, what is omitted, and
how the discussion is slanted reflect the author's views.

Even the accuracy of a lot of textbook content is questionable.
Teachers need to be critical consumers of textbook content.

To have wide application, and to increase potential sales,
textbook tends to be general, noncontroversial, and bland.
They are usually written for a national audience, so they do
not consider local issues or community problems. Because
they are geared for the greatest number of “average” students,
they might not meet the needs and interests of any particular
group of students. Moreover, issues, topics, and data that might
upset potential audiences or interest groups are omitted or
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oversimplified.

«  Textbook has been reduced in complexity in order to make
them more marketable,

« Textbook summarizes large quantities of data so that they
tend to be general, superficial, and can discourage conceptual
thinking, critical analysis, and evaluation.

= New textbook often claim to reflect current “best practice” about
organizing content so that students can leamn the material more
effectively, nonetheless, a number of books do not live up their
claims (Ornstein and Lasley, I (2000: 228).

In addition, a textbook has the potential disadvantages as
follows:

«  Textbook contains inauthentic language.

«  Textbook may distort content.

«  Textbook may not reflect students’ need.

«  Textbook may deskill teachers (Richards, 2000: 255).

Next, another point after the explanation above, it will be better
to shows in a table what the main differences between internet-
based material and textbook material is:

Table 1. The Main Differences between Internet-Based Material
and Textbook Material

A Internet-Based Textbook
No. pocts Material Material
15 Source Intemet Books
2. Time Long time Efficdent
. . Tends to be the
3 Theme Mare interesting
same
Orientation High motivation Low motivation
Range Unlimited Limited
Give more stimula- | Give less stimula-
6. Effect . :
tion to the students | tion to the students
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7. | Student's Athtude More positive Less posilive
8 Teacheris Prepara- More preparation Less preparation
tion
Completion
9. (Summaries and Does not exist Exist
Review Questions)
10. | Planning Courses Not provided Provided

Learning Motivation

The last discussion in this chapter is learning motivation. Some
topics like the definitions of learning motivation, Maslow’s theory,
the aspects of motivation, the types of motivation, the forms of
motivation, and the functions of motivation are going to describe
below.

The Definitions of Learning Motivation

Motivation is one of the most influencing factors in learning
English. Boekaerts (2002: 6) in her book Motivation to Learn define
as follows:

In the last forty years, researchers have studied student
motivation and have learned a great deal about (1) what moves
students to learn and the quantity and quality of the effort they
invest; (2) what choices students make; (3) what makes them
persist in the face of hardship; (4) how student motivation
is affected by teacher practices and peer behavior; (5) how
motivation develops; (6} how the school environment affects
it. Most of the motivation research focused on well-adjusted
students who are successful in school. However, successful
students differ from their less-successful peers in many ways.
For example, they often have clear ideas of what they want
and do not want to achieve in life. Moreover, they perceive
many learning settings as supportive of their own wishes, goals
and needs, and react positively to the teacher's motivational
practices.

Furthermore, Collins English Dictionary and Thesaurus
(2009) in  http://reversodictinary/Collins_Dictionary_Thesaurus?_
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MOTIVATION.htm shows the definitions of motivation are the
following:

+  The act or an instance of motivating;
»  Desire to do; interest or drive;
« Incentive or inducement

« (Psychal) the process that arouses, sustains, and regulates
human and animal behavior.

Brown (2000: 160) says that mativation is the most frequently
used catch-all term for explaining the success or failure of virtually
any complex task. Moreover, Brown (2000: 162) defines motivation
as something that can, like self-esteem, be global, situational, or
task orlented. Another opinion about motivation is coming from
Beck (1990: 28). He defines that motivation is a psychological aspect
dealing with behavior differences among individual from time to
time. It is a process to push someone to act based on a certain

objective.

Besides, Roestiyah explains that motivation can be effective and
efficient to the students provided the teacher really understands
“SW", Firstly, what is meant by motivation. It Is a kind of spint
from the teacher to the students so that they can do something
to achleve the goal. Secondly, why students need to be motivated.
The teacher needs to motivate the students in order that they can
reach their goal. Thirdly, who motivates means that it can be anyone
to motivate the students. Fourthly, when we motivate the students,
actually, we can motivate others anytime. Lastly, where we motivate
the students, it means it will be better for them to be motivated in

schools (1986: 90).

Henson and Eller (1997: 371) in Educational Psychology for
Effective Teaching explain that motivation is a way of explaining how
people aroused by an event, how they direct their behavior toward
the event, and how they sustain that behavior for lengths of time.
In other words, motivation deals with why individuals get interested
and react to those that get their attention. Motivational beliefs help
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students from an intention to learn. Moreover, they also explain that
individuals who are very interested and pay particular attention to
certain events will involve whole-heartedly in those events and if they
do so they will have an intention to learn more and more. Students
can be motivated to perform well because of factors such as interest,
curiosity, the need to obtain information or solve a problem, or the
desire to understand.

Elliot, et al. (2000: 332) in Educational Psychology: Effective
Teaching, Effective Learning, define motivation as internal state that
arouses us to action, pushes us in particular directions and keeps
us engaged in certain activities. They also state that motivation is
an important psychological construct that affects learning and
performance in at least four ways. They are:

«  Motivation increases an individual's energy and activity level
(Pintrich, Marx, & Boyle, 1993). It influences the extent to which
an individual is likely to engage in a certain activity intensively
or half heartedly.

= Motivation directs an individual toward certain goals (Eccles &
Wigfield, 1985). Motivation affects choices people make and
the results they find rewarding.

= Motivation promotes initiation of certain activities and
persistence in those activities (Stipek, 1998). It increases the
livelihood that people will begin something on their own, persist
in the face of difficulty, and resume a task after a temporary
interruption.

= Motivation affects the learning strategies and cognitive process
an individual employ (Dweck & Elliot, 1983). It increases the
livelihood that people will pay attention to something, study,
and practices it, and tries to learn it in a meaningful fashion. It

also increases the likelihood that they will seek help when they
encounter difficulty.

Meanwhile, Wahyuni (2008: 60) propounds that there are three
key factors that lead to construct the definition of learni ng motivation.
The key factors are firstly, motivation is a state of either cognitive
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or emotion; secondly, motivation leads to real acton through
intellectual and/or physical effort and lastly. motivation is intended
to reach out or seek the goal that has been set up previously before
learning process is started.

In addition, she (2008: 60-61) also defines as follows:

. as a state of either cognitive capturing knowing the goal
of leaming. having inconsistencies between pnor know'edge
and the subject will be studied, and having self-determination
and self control on subject will be studied, or affective cagtunng
having expectation on the subject wil be studied having
curiosity of something new, and having interest on the subject
will be studied, that leads to real action to reach out or to seek
goal that has been set up previously before learning process is
started through inteflectual and/or physical efforts.

Seeing the explanation above, the wnter assumes that leaming
motivation is an intemal process to make a person moves 10 3
goal Motivation, like inteligence. cannct be directly observed.
Motivation can only be inferred by noting a person’s behawor, a
type of movement as a part of process of taught, desire, emotion,
need, interest, curiosity, and psychology aspects. In reading process,
motivation means all of the energy and a mental power happening
as a way of how people or individuals move their behavior to reach
their goal, that is get the ideas, strategies, and message from the
author. In short, the readers try their best to get the meaning of 2
text as the readers’ creativity.

The Theory of Motivation

Bhaskarsharif (2007: 1-8) proposes that no single theory can
account for all aspects of biciogcal motivabon, but each of the
major approaches contnbutes something to our understanding
of motivation, so we need to understand their strengths and
weaknesses.

He explains Abraham Maslow's “Need Hierarchy Theory” as one
of the most widely mentionad theories of motvaton is the hierarchy
of needs theory put forth by psychologist Abraham Masiow. Mas'ow
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saw human needs in the form of a hierarchy, ascending from the
lowest to the highest, and he concluded that when one set of needs
is satisfied, this kind of need ceases to be a motivator.

Furthermore, Maslow in his theory describes as follows:
+ Physiological needs:

These are important needs for sustaining the human life. Food,
water, warmth, shelter, sleep, medicine and education are the basic
physiological needs which fall in the pnmary list of need satisfaction.
Maslow was of an opinion that until these needs were satisfied to a
degree to maintain life, no other motivating factors can work.

«  Security or Safety needs:

These are the needs to be free of physical danger and of the fear
of losing a job, property, food or shelter. It also includes protection
against any emotional harm.

«  Sodal needs:

Since people are sodial beings, they need to belong and be
accepted by others. People try to satisfy their need for affection,
acceptance and friendship.

«  Esteem needs:

According to Maslow, once people begin to satisfy their need to
belong, they tend to want to be held in esteem both by themselves
b and by others. This kind of need produces such satisfaction as power,
prestige status and self-confidence. It includes both internal esteem
factors like self-respect, autonomy and achievements and external
esteem factors such as states, recognition and attention.

« Need for self-actualization:

Maslow regards this as the highest need in his hierarchy. It is the
dnive to become what one is capable of becoming; it includes growth,
achieving one’s potential, and self-fulfillment. It is to maximize one’s
potential and to accomplish something (http://www.oppapers.com/
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essays/Theorles-Motivations/104762).

The Aspects of Motivation

There are two aspects of motivation stated by Hamalik, they
are: intrinsic and extrinsic motivation (2003:112). Intrinsic motivation
is called as pure motivation, real motivation, or sound motivation.
This motivation comes from the students’ needs to achieve certain
goals, whereas, extrinsic motivation comes from factors outside the
learning and teaching situation like marks, prize, or rewards.

Paya in his article What Is Motivation (2003: 2) explains the
aspects of motivation as follows:

»  The intrinsic motivation is the mativation to act for the sake of
the activity alone. For example: people have intrinsic motivation
to write poetry, if they do it simply because they enjoy it

+  The extrinsic motivation, on the other hand, is the motivation
to act for external rewards. For example: people have extrinsic
molivation to write if they do so in the hope of getting published,
being famous, or making money.

« The both or incentives motivation is an incentive is an
environmental stimulus that pulls people to act in a particular
way. Getting an A on an exam to be an incentive that pulls a
student toward studying (http//homepages socialpsycology.
acuk/Frasisco.R.Paya/What-Is-Motivation/distance.htm).

In line with Paya and Hamalik, Elliot in Educational Psychology:
Effective Teaching Effective Learning explains intrinsic or internally
motivation means the desire to learn coming from students
themselves without the need for external inducement. Qbviously,
intrinsic or internally motivation is an ideal state because it can result
in considerable learning and a minimum of discipline problems,
whereas, extrinsic motivation means the desire to leam coming from
rewards and external inducement (2000: 333).

The Types of Motivation

There are seven types of motivation stated by Ken Shah and
Param J. Shah (2008), as follows:
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« Achievement Motivation

It is the drive to pursue and attain goals. An individual with
achievement motivation wishes to achieve objectives and advance
up on the ladder of success. Here, accomplishment is important for
its own shake and not for the rewards that accompany it. It is similar
to 'Kaizen' approach of Japanese Management.

« Affiliation Motivation

It 1s a drive to relate to people on a social basis. Persons
with affiliabon motivation perform work better when they are
complimented for their favorable atttudes and co-operation.

« Competence Motivation

Itis the drive to be good at something, allowing the individual to
perform high quality work. Competence motivated people seek job
mastery, take pride in developing and using their problem-solving
skills and strive to be creative when confronted with obstacles. They
leamn from their experience

*« Power Motivation

It is the dnive to influence people and change situations. Power
mativated people wish to create an impact on their organization and
are willing to take risks to do so.

« Attitude Motivation

Attitude motivation is how people think and feel. It is their self
confidence, their belief in themselves, their attitude to life. It is how
they feel about the future and how they react to the past.

* Incentive Motivation

It is where a person or a team reaps a reward from an activity.
Itis "You do this and you get that", attitude. It is the types of awards
and prizes that drive people to work a little harder.

* Fear Motivation

Fear motivation coercions a person to act against will. It is
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instantaneous and gets the job done quickly. It is helpful in the short
run (http//www laynetsworks.com/Theories-of-Motivation html).

The Forms of Motivation

There are ten forms of motivation to stimulate students’
motivation as follows:

a. Mark

Mark is important because it symbolized students’ learning
activities. A good mark is usually a strong motivation to the students.
It obtains the higher motivation the students’ possess.

b. Reward

Reward is useful to motivate students. However, it does not
work for some students.

¢ Competition

Competition can trigger students to learn English in order to
get a good result in their study. They can realize their weakness
and strength in English.

d. Ego-Involvement

Ego-involvement makes the students realize how important
their duty or their assignment is. They can do it well, they will be
proud of it. It will make the students motivated to do better.

e. Test

Usually, the students will study more when they will face a
test.

f. Knowing the Result

Knowing the result of the students’ study will be motivated to
improve their study, in this case their reading comprehension.

g. Praise

Praise Is one of an effective and positive reinforcement to
motivate and improve students’ spirit, energy, and awareness in
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of the attractive characteristics of internet-based material, they
make a huge contribution to improve the students’ reading
comprehension achievement and exploit their own critical
thinking, imaginative, and intellectual capabilities.

In other words, internet-based material can aid continuing
self-education. It will make it easier and more efficient for
students, teachers or lecturers, and college authorities to request
various reading comprehension materials from many sources.
Reading comprehension by using internet-based material as
the internet resources still relate to science concepts that are
vary tremendously in quality and style. They include academic
papers, textbooks, magazines, weblogs (personal records of
interesting web experiences); directories (organized collection
links), community discussions, news stories; personal home
pages, and marketing, such texts can range anywhere from
informal comments to formal peer-reviewed scientific texts, and
can represent individual opinions or those large communities.

On the other hand, textbook teaching cannot navigate
like what the internet-based material do. It does not provide
a wealth opportunity to improve education. Textbook as the
traditional technique is accordingly being challenged and
reshape. Many teachers or lecturers and students are now aware
that textbook cannot be accessed like the internet. It means that
it is more difficult to get the information accessed, to improve
efficiency teaching and learning, and to build profound human
understanding across cultural boundaries. In the coming century,
teachers or lecturers can and must search for creative ways to
bring English and technology together so that the university
students have opportunity to learn by doing.

Besides, textbook tends to be general, noncontroversial,
and bland so they do not consider local issues or community
problems. They are usually written for a national audience.
They might not meet the needs and interests of any particular
group of students. Thus, it can be supposed that internet-based
material is more effective than textbook material to teach
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materials. This condition navigates alive classroom and conducive
atmosphere to facilitate learning. In this situation, there will be
interaction between the teachers and students and also among
the students themselves.

Conversely, the textbook material Is suitable applied
for low-motivated students. The textbook tends to be out of
date. The material is less interesting. It triggers students to
be passive. The teaching and learning process tends to be
teacher-oriented. It is not actually condition that wants to be
achieved. The students tend to have low motivation. So, there
is no interaction between students and the teacher and also
among the students themselves. From the explanation above,
it can be assumed that the choice of teaching materials and
students’ learning motivation will influence much the situation
and condition during the instructional activities.

Hypothesis

Based on the rationale, the writer proposes the hypotheses of
this study as the following:

1. Students taught using internet-based material has a better
achievement in reading comprehension than the students
taught using textbook material of the first semester of Pesantren
Kampus (PESKAM) STAIN Samarinda.

2. The students who have high learning motivation have a better
achievement in reading comprehension than the students who

have low learning motivation at the first semester of Pesantren
Kampus (PESKAM) STAIN Samarinda.

3. Thereis an interaction between materials and students’ learning
motivation to teach reading comprehension at the first semester
of Pesantren Kampus (PESKAM) STAIN Samarinda.
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CHAPTER 3
RESEARCH METHODOLOGY

Time and Place of the Research

THIS research is carried out at the first semester of Pesantren
Kampus (PESKAM) STAIN Samarinda in the academic year of
2009/2010. It is located at JI. K. H. Abul Hasan No. 03 Samarinda,
East Kalimantan.

STAIN Samarinda has 3 faculties, they are: Tarbiyah Faculty,
Da'wah Faculty, and Syari‘ah Faculty. Besides, STAIN Samarinda has a
Pesantren Kampus (Peskam) that is obliged to follow by the first year
students (the first and the second semester). They get Arabic subject
on Monday, Tuesday, and Wednesday. Meanwhile, they get English
subject on Thursday, Friday, and Saturday. This research conducts on
February until April 2010.

Methods of the Research

Methodology is a very important factor that ought to be
considered before conducting a research. Homby (2005) in Oxford
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this experimental research uses two groups. namely :
group and control group.

The third variable s a secondary independent variable It
is selected to determine f it affects the relationship between the
primary independent variable (teaching materials: internet-based
matenal and textbook material) and dependent variable (reading
comprehension achievemnent) In short, in this research, leaming
motivation as the last vaniable is a land of varable that will be
Iabeled with two different names, ie. high leaming motivation and

In addition, as an experimental research, the writer uses quasi-
experimental design Quasi-experiments are sometimes called
natural experiments because membership in the treatment level s
determined by conditions beyond the control of the experimenter
(subjects are already in the box). An experiment may seem to be a
true experiment, but if the subjects have not been randomly assigned
to the treatment condition, the experiment s a quasi-experimant
(quasi=seeming, resembles) Experiments that take advantage of
natural occurrences are quasi-experiments, for example, comparing
achievement level of first-bomn children with that of later-bom
children; or comparing student performance at two schools, ane
of which has a lower student-tsacher ratio. The expenimenter is
unabletoassignmbjemmumtlevel—membjemarealready
in pre-existing groups (http//psychology ucdavis edu/Sommer8/
somerdemo/experiment/types htm).

Nwman(lﬂBZ:ﬂ)putsfuwadsﬂaataqm—expm‘ iment is
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characterized by several things: it has both pre- and posttest; it has
an experimental and control groups, it has no random assignment
of subjects. In accordance with Nunan, Campbell (1968: 259) defines
a quasi-experiment refers to application of an experimental mode
of analysis and interpretation to bodies of data not meeting the full
requirements of experimental control.

Moreover, in this research, the writer uses a factorial design
to extend the number of relationships that may be examined.
Fraenkel and Wallen (1993: 255) propose that they are essentially
modification of either the post-test only control group or pre-test-
post-test control group designs, which permit the investigation
of additional independent variables. Furthermore, International
Reading Association, Tally and Estes (2001) explains that the
advantage of factorial design is that it allows the researchers to study
the interaction of an independent variable with one or more other
variables It is also possible for the researchers to assess the effect
of each independent varlable separately as well as their conjoint or
simultaneous effect or interaction. In other word, factorial design
is an efficient way to study several relationships with one set of
data (http://www.reading.org/Reading_Experimental_Research/
advanced/readreport/readingcomprehension/readuniv598_index.
asp?journal=/electronic/library801/index.html).

As an experimental research, there are at least two groups in
this experiment, namely control group and experimental groups.
The control group is the class that is taught by using textbook
material and the experimental group is the class that is taught using
internet-based material. They are given different treatment. After
the treatment, the groups are given posttest In addition, before
the treatment, the writer also gives a questionnaire about students’
learning motivation. The students’ English learning motivation is
classified into high and low. By so doing, the writer can find out what
teaching materials can be used to teach high-motivated students
and those low-motivated students.

The proposed an experimental design of the independent and
dependent variables can be seen at a 2X2 Factorial Design, the table
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can be seen as follows;

Table 2. Factorial Design 2x2

MATERLALS
Faktor A | Internet-Based Material Text Book
Faktor B (I8T) (TB)
(Experimental Graup) (Control Group)
(Group A) (Group A)

STUDENTS' ENG-

Group A B
LISH MOTIVA- | HIGH P, Group A8,

(students having high (students hm’ng high

TION ®8) motivation taught using | motivat ht
internet-based material) m; e
Group A B Group A.B,

LOW | (students having low (students having low
8,) motvation taught using | motivation taught using
Internet-based material) textbook)

The picture shows that (1) by comparing the observation
under treatment variable, [BM (A)) to observation under TB (A,), it
is possible to contrast the effectiveness of those teaching materials
to teach reading comprehension to university students viewed from
their learning motivation; (2) by comparing A,B, to group AB,, it
can be pointed which teaching material Is better applied to teach
reading comprehension to university students having high learning
motivation; (3) by comparing group A,B, to group A.B,, it can be
pointed which teaching materials are better applied to teach
reading comprehension to university students having low learning
motivation; and (4) by comparing the individual cell effects, group
A,B, versus A,B,, group AB, versus A B, itis possible to identify the
interaction of types of materials and students’ learning motivation
that might exist.

Subjects of the Research

Population

Ary (1985: 138) states that the larger group about which the
generalization is made Is called a population. A population is
defined as "all members of any well-defined class of people, events
or objects.” Population is the group to which the researcher would
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o be generalizable (Fraenkel and Wallen,
Jation as a number of
characteristic. Johnson

Iike the result of the study t
1993.554). Chase (1976 2) postulates popu
individuals which have at least one similar
and Christensen (2000. 158) propose that population is the set of
all elements. Furthermore, Wiersma (2001: 459) explains population
refers to the total of all elements, subjects, or members that possess
a spacified set of one or more comman characteristics. Dealing with
thase definitions of population, it can be said that the population
of this research is the first semester students of Pesantren Kampus
(Peskam) STAIN Samarinda in the academic year of 2009/2010. They
are grouped into § classes, namely: Local A, B, C,D,EFG andH. It
consists of 255 students. Each class consists of 30-35 students and
each class has its own charactenstic

Sample

InEducational Research, QuantitativeandQualitativeApproaches,
Johnson and Christensen (2000: 158) explain that sample is a set
of elements taken from a large population according to a certain
rules. In line with them, Fink (1995:1) defines the same opinion that a
sample is a set of elements taken from a large population according
to certain rules. Fraenkel and Wallen (1993: 556) state that sample
is the group in which information is obtained, preferably selected in
such a way that the sample represents the larger group. Ary (1985:
138) states that the small group that is observed is called a sample.
In addition, the sample is considerably smaller than the population,
though in this case of a relatively small population, the sample
maybe nearly the same size (Mason and Bramble, 1997: 113).

Considering the definitions above, it can be inferred that the
sample should represent the population since the research result
will be generalized to the population because a sample is a part of
population. In this research, the writer only takes two classes of the
first semester of Pesantren Kampus (PESKAM) STAIN Samarinda as
the sample. One class (Class B) used as the experimental group and
the other one (Class C) as the control group, Each class consists of
30 students.
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sampling

A technique used for getting samples is sampling. Samplin

s the process of drawing a sample from population (Christe:se:
2000:156). Fraenkel and Wallen define that sampling is the proces;
of selecting a number of individuals (a sample) from a population
preferably In such way that the individuals represent the Iarge;
group from which they were selected. Masson and Bramble (1997
192) postulate that each class has the same opportunity to be lh;
sample. In addition, in Introduction to Research in Education, Ary
(1985: 143) defines as follows:

The researcher would choose a number of schools randomly from
a list of schools and then include all the students in those schools in
the sample. This kind is probability sampling is referred to as cluster
sampling since the unit chosen is not an individual but a group of
individuals who are naturally together. These individuals constitute
a cluster insofar as they are alike with respect to characteristics
relevant to the variables of the study.

Seeing the definition above, the writer intends to take cluster
random sampling in getting two classes. The major concern In
determining the cluster random sampling is that every class or unit
has an equal chance of being selected from the frame or list. The
cluster random sampling, in this research, is chosen randomly from
the population of clusters and then one cluster is selected. It means
that all the members of the cluster must be included in the sample.

Techniques of Collecting the Data

Fraenkel and Wallen (1993: 101) state that the data are the kinds
of information researchers obtain on the subjects of their research.
An important decision for researchers to make during the planning
phase of an investigation, therefore, is what kind (s) of data they
intend to collect. The research's device to collect the data is called
an instrument. Based on the aims of this research, a questionnaire,
a test, and a documentation are developed as the instruments in

collecting the data.
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Questionnaire N
The questionnaire means the researcher giving a set of items

to be answered by respondents in order to get the information
from the university students of Pesantren Kampus (PESKAM)
STAIN Samarinda in the first semester of 2009/2019 academic
year as respondents about their learning motivation in st.udymg
English, especially in reading comprehension. 5o, by using the

questionn
truthful responses from the respondents.

In addition, Tuckman (1999: 196-197) states as follows:

Questionnaires and interviews are used by researchers
to convert into data information directly given by a person
(subject). By providing access to what is “inside a person's
head,” these approaches make it possible to measure what
a person knows (knowledge or information), what a person
likes and dislikes (values and preferences), and what a
person thinks (attitudes and beliefs). Questionnaires and
interviews can also be used to discover what experlences
have taken place (blography) and what is occurring at the
present. This information can be transformed into numbers
or quantitative data by using the attitude scaling or rating
scale techniques, ..., thus generating frequency data.

The questionnaire takes a longer time to prepare because it
has to be carefully written, however, it is efficient to the students
to answer it. The writer uses Likert's scale that provides a simple
way to measure university students’ learning motivation. There
are two kinds of statements in a questionnaire that is positive and
negative statement. In this case, the writer uses four points rating
scales, namely always (4 points), often (3 points), sometimes (2
points), and never (1 point). If the statement is positive, based
on the scales, the score will be 4, 3, 2, and 1. Conversely, if the
statement is negative the score is vice versa.

In addition, the questionnaire needs to be tried out to the
students of other class who do not belong to the experimental
group and control group in order to check the validity and the
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reliability of the questionnaire,

Test

The writer uses a test in order to get the data. Test is a set of
questions, experiences, or other means used to measure the skill
knowledge, intelligence, achievement, or aptitude of an lndiv‘rdua;
or group (Arikunto, 1993: 123). Linn and Gronlund (2000: 31)
explain that a test is a particular type of assessment that rypi>cally
consists of a set of questions administered during a fix period of
time under reasonably comparable conditions for all students.

In addition, there are many achievement tests available for
use in the experimental study. One of them is the objective type
test. Linn and Gronlund (2000: 150-151) state about the objective
type test as follows:

Objective test items are highly structured and require
the students to supply a word or two or to select the
correct answer from a number of alternatives. They are
called objective because they have a single right or best
answer that can be determined in advance, ... The great
variety of different types of objective test items can be
classified into those that require the student to supply the
answer and those that require the student to select the
answer from a given number of alternatives.

In Measurement and Assessment in Teaching, Linn and
Gronlund (2000: 155) also explain the advantages of abjectives test

as follows:
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Table 3. The Advantages of Objective Test

No. Advantages Objective Test

mina outcomes | Efficient for measuring knowledge
. lr:;asurg‘:i of facts. Some types (e.g., multiple
choices) can also measure understand-
ing, thinking skills, and other complex
outcomes. Inefficient or inappropn-
ate for measuring ability to select and
organize ideas, writing abilities, and
some types of problem-solving skills.

2 | Preparation of A relatively large number of questions
questions. are needed for a test. Preparation is
difficult and time-consuming.

3 Sampling of course | Provides an extensive sampling of
content. course content because of the large
number of questions that can be in-
cluded in a test

3 Control of student | Complete structuring of task limits
response. students to type of response called for.
Prevents bluffing and avoids influence
of writing skill, l?mugh selection-type
items are subject to guessing.

Objective scoring.

S Sconng

Influence on Leam- | Usually encourages students to de-
ing velop a comprehensive knowledge of
specific facts and the ability to make
fine discnminations among them.
Can encourage the development of
understanding, thinking skills, and

other complex outcomes if properly
constructed.

7. | Reliability High reliability is possible and is typi-
caﬁy obtaineg with well-constructed
tests.

Moreover, Mason and Bramble (1997: 297) explain that the
objective test will not let the personal biases, perceptions, and
interpretation of the scorer come to play during the process of
scoring. They also describe that the objective test items are simple
to respond and simple to score. Simple to respond means the
students do not need to construct theirs own words in answering
the questions. Besides, simple to score means the writer does not
have to include the subjectivity in scoring her students’ answers.

Synthesizing from the explanations above, this research uses the
objective type test in the form of multiple choices with five options.
The multiple-choice item is generally recognized as the most widely
52|
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applicable and useful type of objective test ite
2000: 193). This test is useful ™ {Linn and Gronlund,

to use during this
know the university students’ r 9 this study In order to

eading Comprehension achi
The items are designed in suc achievement.

, o h way so that the scorers are not able
to involve their judgment or personal feeling.

In addition, the instruments have four re

! ; quirements, namely
valid, reliable, measurable, and practical, In this research, the writer

uses two Instruments, namely a questionnaire and a test. The
questionnaire is used to get the data of university students’ learning
motivation and the abjective type test in the form of multiple choices
is used to get the data of the students’ reading comprehension.
Both the instruments in this experimental study, the questionnaires
and the objective tests should be valid and the reliable in order to
answer the research problems and to obtain a correct conclusion.
Validity refers to the extent to which an instrument measures what
it is intended to measure. Reliability, on the other hand, is the extent

to which a measuring device is consistent in measuring whatever it
measures (Ary, 1985: 213).

The Validity of the Instrument

The validity of the instrument is that it measures what It is
supposed to measure. Fraenkel and Wallen (1993: 102) put forward
that validity revolves around the defensibility of the inferences
researchers make from the data collected through the use of

instrument. Linn and Gronlound (2000: 75) assert that validity as
follows:

1) Validity refers to the appropriateness of the interpretation of
the results of an assessment procedure for a given group of
individuals, not to the procedure itself.

2) Validity is a matter of degree; it does not exist on an all-or-none
basis. Consequently, we should avoid thinking of assessment
results as valid or invalid.

3) Validity is always specificto some particular use or interpte.tation.
... Assessment results are never just valid; they have .a different
degree of validity for each particular interpretation to be
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made.

4) Validity is unitary concept The conceptual naturt_ of \fahdnty has
typically been described for the testing profession in a set of
ctandards prepared by a joint committee made up of mempers
from three professional organizations that are efpecally
concerned with educational and psychological testing and
assessment. _ Instead, validity is viewed as a unitary concept
basaed on various kinds of evidence.

§) Validity involves as overall evaluative judgment It requires an
evaluation of the degree to which interpretations and uses of
assessment results are justified by supporting evidence and in
terms of the consequences of those interpretations and uses.
The formula of validity for leaming motivation questionnaire is

as follows:

Notes

ny : the coefficent of comrelation between X and Y
xi @ score peritems

xt : the total score

Y,

\f; - X7

Besides, the reading testis an objective test. The Product Moment
formula is used to know the validity of the reading comprehension
test

If r_is higher thanr , the item is valid.

From the validity testing, it is known that the number of valid
items is 60 out of %0 items. It can be said that the 60 items can be
used to collect the cata Besides, the number of leaming motivation
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qumionnaire is 30 items out of 50 it
In Educational Research (Quantitay;
M“Q‘ﬂﬁm
Approach),

Christensen explains that content validity,
and construct validity are three validit;
measure the validity of the instrument (2000 107) The writer
construct validity to find out the validity of the ‘ _ -uus
refers to the extent to which the writ uestionnarre. It

e can infer some theoretical
construct from the scores of a test Moreover Chnstensen defines
that construct validity involves formulating hypotheses about the

highand low on a test and a tentative theory about ioh and
low scores should behave differently (2000 110) i

The Reliability of the Instrument.

The reliability of a test refers to consistency of the test scors.
Tuckman (1999: 160) states test reliability means that a test is
consistent. Furthermore, he also explains some factors which
contribute to the unreliability of a test as follows: (1) famifiarity with
the particular test form (such as a multiple choice question) (2)
fatigue; (3) emotional strain; (4) physical conditions of the room in
which the test is giver; (5) health of the test taker; (6) fluctuations
of human memory; (7) amount of practice or experience by the test
taker of the spedific skill being measured; and (8) specific knowledge
that has been gained outside of the experience being evaluated by
the test

A test which is overly sensitive to these unpredictable (and often
uncontrollable) sources of error is not a reliable test Test unreliability
creates instrumentations bias, a source of intemnal validity in an
experiment (Tuckman, 1999 162). Ary (1985: 226) propounds that
reliability is concemed with how consistently we are measuring
whatever we are measuring.

Seeing the definition above, it can be said that in this research,
a reliable instrument would give the writer a consistent resuit. The
writer uses the Kuder-Richardson procedures in order to get the
reliabiiilyoflhelestltisbasedmﬂ\epmpomonofcnrmd!\d
incorrect responses to each of the items on a test (Ary, 1985 233)
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Here is the formula to count the reliability of the reading

comprehension test with the form of objective test

Notes:
rk : the coefficent of the reliability ,
p : the proportion of correct responses on a single item

rU. =—A-* I-Z—‘!
k-1 S,

g : the proportion of incorrect responses on the same item
S2 : the variance of scores on the total test (squared standard
dewviation)
k - the number of valid items on the test
If r_is higher than r, the item is reliable. From the reliability
testing, it is obtained that ro (0.937) exceeds rt (0.361) for the level of
significance a = 0.05. It can be concluded that the test is reliable.

Besides that. to know the reliability of the learning motivation
questionnaire, the formula is as follows:

k= L[, __Zi]
k-1 Y S
Notes:
rkk : the coefficient of the reliability
k : the number of valid items on the questionnaire
S? : the variance of scores on the items
S? : the variance of scores on the total questionnaire

From the reliability testing of the questionnaire, it is obtained
that ro = 0.970. It is consulted with r table for N = 30 at the level of
significance a = 0.05 which is 0.361. Because ro exceeds r, it can be
concluded that the questionnaire is reliable.

Documentation

Documentation means the act of documenting. In this research,
the scores of the university students at the first semester of
Pesantren Kampus (PESKAM) STAIN Samarinda in the academic year
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of 2009/2010 need documentation asa
It is needed in this reserach is the stude
These scores are given by their English
criterion in determining the two clasges,

method in collecting data,
nt's English reading scores.
teacher. They are used as a

Techniques of Analyzing the Data

The objective of this research s to investigate the combined effect
of Internet-based materials and learning motivation in improvin
the university students’ reading comprehension achievement, Thg
experiment investigating the combined effects of wo or more
independent variables Is called a factorial design and the results are
analyzed by means of multifactor analysis of variance (Ary, 1985;
196).

The writer will use a descriptive analysis and inferential analysis
in this study. The descriptive analysis is used to know the mean,
median, mode, and standard deviation of the scores of the reading

test. Normality and homogeneity will be used before testing the
hypothesis.

Moreover, one statistical device that is appropriate for factorial
design is analysis of variance (ANOVA). In ANOVA, it is possible to
put more than one independent variable into a single study. The
writer uses two independent variables, dealing with this study, the
teaching materlals and learning motivation which is divided into two
kinds, namely, high learning motivation and low leaming motivation.
This motivation classification is based on the median. The high
motivation intended here is the score upper the median while the
low motivation refers to the score below the median. Based on the
result of this research, it is known that there are 30 students having
high learning motivation and 30 students having low learning
motivation.

Considering the explanation above, it can be clued that there
two independent variables, ANOVA is called as 2 x 2 ANOVA. Ho
is rejected if Fo > Ft. If Ho is rejected the analysis Is continued to
know which group is better using Tukey test.In counting Multifactor
Analysis of Variance or 2 x 2 ANOVA, there are some steps. These
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steps have to done orderly: |
Table 4. The Design of Multifactor Analysis of Variance or 2X2
able 4.
ANOVA
Main
FMects {nternct-Based Texthook
Materil Matcnal
Simple (A) (A)
[ fMects
High Leaming
Molivation A B' &_Ij. B
Bl \
Low Leaming
M(;ll\nll\:m AB, A:Ijl Bl
(B2) ]
A A,
Note:

58 |

A B,: The mean score of reading comprehension test of students
having high

learning motivation who are taught using internet-based
material.

A B,: The mean score of reading comprehension test of students

having high learning motivation who are taught using textbook
material.

A B, The mean score of reading comprehension test of students

having low learning motivation who are taught using internet-
based material.

A.B;: The mean score of reading comprehension test of students

having low learning motivation who are taught using textbook
material.

A, : The mean score of reading comprehension test of
experimental dass which is taught using internet-based

- Dina Distap, $s.MPp .
material.

A, : The mean score of readi
experimental class which

is taught using textbook material,

B, : The mean score of reading com

. prehensi
having high learning motivation, B e

B, : The mean score of reading comprehension test of students
having low learning motivation,

The steps for the computation of 2 x 2 ANOVA:
The total sum of squares:
so-xe- &)

The sum of squares between groups:

AN AR AN
] L ”, LA

The sum of squares within groups:
Te-Y-TH

The between-columns sum of squares:

Z“{ :M+M+M
ny L2 N

The between-rows sum of squares:

z,.’ =£:"_)4._(Z‘—AZCE;—',

The sum-of-squares interaction:
Zx_ =Zx: —@:, +Zx, )

The number of degrees of freedom associated with each source
of variation:

df for between-columns sum of squares: C -1

df for between-rows sum of squares: R—1
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R-1)
um of squares: G — 1
f squares: a (n—1)

df for interaction: (C€-1(
df for between- groups s
df for within-groups sum o
df for total sum of square: N - 1

where:

df is the degree of freedom

R is the number of rows

G is the number of groups

n is the number of subjects in one group

N is the number of subjects in all groups

Here Is the table for summarizing 2 x 2 ANOVA:

Table 5. The Summary of 2X2 Factorial Design ANOVA

Source of Variance SS Df | MS| F, E

L1008

Between columns (Mate-
rials of Teaching)

Between rows (Levels of
Learning Motivation)

Columns by rows (Inter-
action)

Between groups

Within groups

Total

The writer uses F-test, in her study. The formula is as follows:

_ MS, _Sb/fdh
MS_"S /fd_
Notes:
MS,;:

the mean square between groups
MS,: the mean square within groups

SS,: the sum of Square between groups
SS, : the sum of square within groups

d’h . ll e deglEeS of |Ieed0Ill bemee'l gl OupS

- DINA DEsTARS, $5.,  ppy .
df, : the degrees of freedom within groups

Furthermore, after analyzing the data
uses Tukey HSD test, HSD is Honestly Significant Different. T,
test is a statistical test generally used i

. ; i conjunction with an AN
Tukey test is used in order to find which one is better than the o?::

It means, in this study, Tukey test is used to know which teachi
material is more effective or better to teach reading cmp,ehens,-ngnn
and which group is better.

by ANOVA, the writer

The steps for computation of Tukey test:

1. Between columns q = i - X,

Jerrorvarianceln

Xc,r, —Xc,r,
2. Between columns g= N 5h
error variance/n

Xo,r —Xe,n Torn —Icr,
3. Between columns g= Jerrorvarioncetn 9= Porervaiacre

Ir,—1r,
4. Betweenrows q = Jerorvaincetn

Xen—Xor,

5. Between rows q= Jerrorvariancein

Xc,, —Xc,r, Xeyr, —Xeyr,

6. Between rows q = Jerrorvariance/n©T Q= Jerror variance/n
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CHAPTER 4
THE RESULT OF THE RESEARCH

Data Description

As pointed earlier, the research is aimed at investgating the
combined effect of materials and motivation in enhancing students’
reading comprehension. This study is conducted at Pesantren Kampus
(PESKAM) STAIN Samarinda. The writer takes two social classes 3s
the sample, those are, Class B as the experimental group and Class C
as the control group. Each class comprises of 30 students.

The writer gives different treatments 1@ the groups. Before
giving the treatments, the writer has given questionnaire first
the students’ learning motivation for both classes. At the N.d
the treatment, the students are given a past-test. The data whieh
are analyzed in this research, are the result of the past-test. The
description includes mean, mode, median, standard deviation, axd
frequency distribution followed by histogram and potygan. Based
on the group analyzed, the description of the data are dvcid R
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s:
eight groups, they are as follow

The data of the reading comprehension test of the students
e

or the group having high learning motivation who are taught

using internet-based material (A 8,).

2 The data of the reading comprehension test or the group
having high learning motivation who are taught using textbook

material (A,B)).

3. The data of the reading test of the students or the group having
low learning motivation wha are taught using internet-based
material (AB,).

4. The data of the reading comprehension test of the students or
the group having low learning motivation who are taught using
textbook material (A,B,).

5. The data of the reading comprehension test of the students or
the group who are taught using internet-based material (A,).

6. The data of the reading comprehension test of the students or
the group who are taught using textbook material (A).

7. The data of the reading comprehension test of the students
who have high learning motivation (8).

8. The data of the reading comprehension test of the students
who have low learning motivation (B,).

Before the data are analyzed by using multifactor analysis of
variance (ANOVA), here is the description of each group.

Experimental Group (A)

From the data, taken from the result of the experimental group'’s
(A1) post-test, it can be observed that the highest score is 57 and
the lowest score is 30. The mean of the scores s 46.5, the mode is
512, the median is 47.00, and the standard deviation is 7.58. The
frequency of distribution of these data can be seen on Table 5 and
the histogram and polygon of the frequency distribution can be
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seen on Figure 1.

Table 6. The Frequency Distribution of the

Post-test Scores of
the Experimental Group (A)).

[ No. Interval Class Absolute Fre- | Relative Fre-

quency quency

1. 30-34 2 6.67%

2 35-39 4 1333%

3. 40-44 6 2000%

- 45-49 6 2000%

5. 50-54 7 2333%

= 55-59 5 1667%
Total 30 100.00%

7 s

L~ ™~

ﬁ //
| -

Frequecy

30-34 35-39 40-44 4549 50-54 55-59
Reading Comprehension

Figure 1. The Histogram and Polygon of the Frequency
Distribution of the Post-test Scores of the Experimental Group (A,).

a. The scores of the students who are taught using Internet-based
material and who have high learning mativation (A;B,).

From the data, it can be observed that the number ofrespondents
is 15, the highest score is 57, and the lowest sc_ore.ls 44_The ':e,;:
of the score is 52.0, the mode is 51.2, the mec!nan ‘IS 51.75,‘an ,
standard deviation is 3.53. The frequency distribution of this g;oth:
could be found on Table 6 and the histogram and polygon o
frequency distribution can be found on Figure 2.
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Table 7. The Frequency Distribution of the Post-test Scores of

the Experimental Group Having High Learning Motivation (A,B,).

No. | Interval Class | Absolute Fre- Relative Fre-

quency quency

1 44-46 1 6.67%
2. 47-49 13.33%
3 50-52 6 40.00%
4, 53-55 3 20.00%
5. 56-58 3 20.00%
Total 30 100.00%

| .
| 2 /\
[
3 &
: N\
[
w /
44-46 4749 50-52 53-55 56-58
Reading Comprehension

Figure 2. The Histogram and Polygon of the Frequency
Distribution of the Post-test Scores of the Experimental Group
Having High Learning Motivation (AB).

b.  The scores of the students who are taught using internet-based
5 material and who have low motivation (AB,).

From the data, it can be seen that the number of respondent
is 15, the highest score is 49, and the lowest score is 30. The mean
of the score is 411, the mode is 40,5, the median is 41,10 and the
standard deviation is 4.73, The frequency distribution of this group

can be seen on Table 7 and the histogram and polygon of the
frequency distribution can be seen on Figure 3,
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Table 8. The Frequency Distribution of the Post
the Experimental Group Having Low Learning Motiva
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-test Scores of

— tion (A,B,).
No. | Interval Class Absolute Relative
Frequency Frequency
1 34-36 3 2000%
2, 37-39 2 1333%
3. 40-42 4 26.67%
4. 43-45 3 2000%
5: 46-48 3 20.00%
Lol 30 100.00%
asd
2] < 7
= A
o ]
051 i
: 34-36 37-39 4042 4345 4648

Reading Comprehension

Figure 3. The Histogram and Polygon of the Frequency
Distribution of the Post-test Scores of the Experimental Group
Having Low Learning Motivation (AlBR).ControI Group (A,

Control Group (A,)

In the control group (A,), th
score is 34. The mean of the score
is 44.90, and the standard deviation
distribution of posttest scores of co
histogram and the polygen of the frequency
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Table @ The Frequency Distnbution of the Post-test Scores of

the Control Group (A)
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control group having high Iurnlnq Mativation while Figure § is 1n
histogram and polygon of the frequency distribution of thiy Qroup.

Table 10. The Frequency Distribution of the Post-test Scores of

the Control Group Having High Learning Motivation (AD)

Absolute Fre- Relative Fre-
No. | Interval Class quency quency
1 34-36 3 10.00%
2. 37-39 3 10.00%
3. 40-42 S 16.67%
4 4345 8 26.67%
S. 46-48 9 30.00%
6. 49.51 2 6.67%
Total 30 100.00%
F ' 4
: L] /
g —

36 3739 4042 4345 4648 4648

Reading Comprehension

. figu‘m 4. The Histogram and Polygon of the Frequency
Distribution of the Post-test Scores of the Control Group (A).

3. The scores of the students who are taught using textbook

material who have high learning motivation (A8)
)

‘ The number of respondents of this cell is 15. The
s 48 and the lowest score is 34, The mean of the sco
mode is 44.5, the median is 4138, and
Table 9 is the

highest score
re is 41.2, the
f 4. the standard deviation is 4.31.
requency distribution of the posttest scores of the
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No Interval Class Aoachte Relative
Frequency Frequency

1. 30-13 1 667%

2 e 2 133%

1 38.41 5 33.3%

- i 4 2667%

5. 46-49 3 v
Total 10 100.00%

-
A I
’_1

3033 M7 84 4248 40
Reading Comprehension

Frequecy

Figure S. The Histogram and Polygon of the Frequency
Distribution of the Post-test Scores of the Control Group Having
High Learning Motivation (A;8,).

b. The scores of the students who are taught using textbook

material who have low learning motivation (AB).

ulted that the number of respondent Is
the lowest score s 38, The mean
45.3, the median is 45,25, and the

stribution of this group
on of the

From the data, it Is res

15. The highest score is 51 and

of the score is 45.2, the mode is

standard deviation Is 3.1 The frequency dl ”
can be seen on Table 10 and the histogram and po

| 69

Dipindai dengan CamScanner


https://v3.camscanner.com/user/download

__ o

ma l

frequen

Table 11. The Fre

- DINA DESTARL §S.M.TD -

cy distribution can be seen on Figure 6.

quency Distribution of the Post-test Scores of

the Control Group Having Low Learning Motivation (A,B,).
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polygon of the frequency distribution,

Table 12. The Frequency Distribution of the Post-test Scores of

High Learning Motivation Group (8,),

F'No, Interval Class Absolute Relative
Frequency Frequency
1 38-40 1 6.67%
2 41-43 3 20.00%
3. 44-46 6 40.00%
4 47-49 4 26.67%
5. 50-52 1 6.67%
Total 30 100.00%
ﬁ Za\
g. A B

3840 4143 44-46 4749 50-52
Reading Comprehension

Figure 6. The Histogram and Polygon of the Frequency
Distribution of the Post-test Scores of the Control Group Having
Low Learning Motivation (AB,).

High Learning Motivation Group (B,)

In the high learning motivation group (B1) , the highest score
is 57 and the lowest score is 34. The mean of the score is 46.7, the
mode is 535, the median is 46.83, and the standard deviation is 6.76.
Table 11 is the frequency distribution of post-test scores of high
learning mativation group while Figure 7 is the histogram and the

70 |

No. | Interval Class Absolute Relative
Frequency Frequency

1 34-37 4 1333%

5 38-41 3 1000%

3 42-45 6 2000%

4 46-49 5 1667%

"—; 50-53 6 20.00%

6. 54-57 6 2000%
Total 30 100.00%

—
2’ /\

3437 3841 4245 4649 50-53 54-57
Reading Comprehension
Figure 7. The Histogram and Polygon of the Freguergy
Distribution of the Post-test Scores of High Leamning Motivation
Group (B)).

Low Learning Motivation Group (82)

In the low learning motivation group (82). the higt-\est score is
51 and the lowest score is 30. The mean of the score is 4%3?. th.e
mode is 45.5, the median is 4390, and the standard devtabtfm 'o:
4.52, Table 12 is the frequency distribution.of posttest “:':’d &
learning motivation group while Figure 8 is the histogra

polygon of the frequency distribution.
|7

_———

& Dipindai dengan CamScanner



https://v3.camscanner.com/user/download

e

I‘I\'\l‘i\l\Fl woM T

bution of the Post-test Scores of

fable 13 The Frequency Dist

Low Learni™g AMativaton Group (8)
.
,_———_‘-_'_q___—_——d‘,
No | Interval Class Absolute Frequency Relative
Frequency
- —
4—_'-“_.__——-——7
: 2l 2 667%
3 1541 6 20 00%
8l 10 3333%
S 4649 10 YT
& 50-53 1 130%
Total 0 10000%

-——y

frequecy

|
!
-3 M7 841 4245 46-49 50-53

Reading Comprehension

Figure & The Histogram and Polygon of the Frequency
Destribution of the Post-test Scores of Low Learning Motivation
Group (8)

Prerequisite Testing
The statistic analysis needs several requirements that have to be
met. namely, normality testing and homogeneity testing

Normality Testing
Liliefors testing is used to compute the normality of the data. The

72
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normality testis to check whether the daty are in normal di

or not If Lo (L obtained) is lower than ¢ 1 i) ":!lnbuhon
qignificance a=005 on Liliefors, the sample is in normal dn:lnl:: "
The formula used In this testing is: ion

-pe-E

X=X
Z =—

A $

a) Cell(AB).

In this cell, that contains 15 students having high learming
motivation who are taught using internet-based material
(n=15), the highest value of F(Z)-S(F) or L_ is 0132 L, at the
level of significance @=0.05 is 0.220. Because L is lower than L,
(0.132 < 0.220), it can be concluded that the sample is in normat
distnbution.

b) Cell (A,B).

In the cell A,B,, that contains 15 students having high leaming
motivation who are taught using text book material (n=15),
the highest value of FZ)-S(F) or Lo is 0085. || at the level of
significance a=005 is 0.220. Because L, is lower than L (0085
< 0.220), it can be concluded that the sample is in normal
distribution,

¢) Cell(AB).

In the cell A B, that contains 15 students having low learning
motivation who are taught using internet-based matenal
(n=15), the highest value of F(Z)-S(F) or L is 0.170. Lt at the
level of significance a=005 is 0.220. Because L is lower than L,
(0.170 < 0.220), it can be concluded that the sample is in narmal

distribution.
d) Cell (AB).
In the cell A8, that contains 15 students hawng low learmuing
173
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motivation who are taught using le.xlbook materlal (n=15),
the highest value of FZ)-S(F) or L, is 0.0796. L, at the leve|
of significance a=005 1s 0.220. Because L, Is '°“'_"e' than ||
(0.0796<0 220), it can be concluded that the sample is in normal

distribution

Cell (A).

In the cell A, that contains 30 who are taught using internet-
based material (n=30), the highest value of F(Z)-S(F) or L Is
0080, L, at the level of significance @=0.05 is 0.161. Because
L, is lower than L (0080 < 0.161), it can be concluded that the

sample is in normal distribution.

Cell (A)

In the cell A,, that contains 30 students who are taught using
text book material (n=30), the highest value of F(Z)-S(F) or L
is 0.0907. L, at the level of significance a=0.05 is 0.161. Because
L, is lower than L (0.0907 < 0.161), it can be concluded that the
sample is in normal distribution.

Cell (B,).

In the cell B, that contains 30 students who are having high
leaming motivation (n=30), the highest value of F(Z)-S(F) or L,
is 0.156. L, at the level of significance a=005 Is 0.161. Because
L, is lower than L (0.156< 0.161), it can be concluded that the
sample is in normal distribution.

Cell (B,).

In the cell B2, that contains 30 students who are having low
learning motivation (n=30), the highest value of F(Z)-S(Fi) or L,
is 0.0589. L, at the level of significance a=0.05 is 0,161, Because

L, is lower than L, (0.0589 < 0.161), it can be concluded that the
sample is in normal distribution.

- DINA DEsTARY, 53 «M.PD -

Table 14. The Normality Test

ata | The Number of

No.| © Sample ! m:':)lnm Whbiell) w °L‘""’““‘?W
1 | AlB1 15 01321 0220 005 PD:"""M
7 | A28l 15 0.0850 0220 005 del
3 | A182 15 01704 0220 | 003 N:::‘t:l
2 | A282 15 00796 0220 005 Normal
S Al 10 00800 0161 005 MNormal
3 A2 30 00907 0161 005 Normal
T o1 30 01560 0161 [ oos Normal
2 B2 30 0.0589 Q161 005 Normal

Homogeneity Testing

The homogeneity testing used in this research s byimplementing
Bartlett formula. The testing is done to find out whether the data are
homogeneous. This test is important because homogeneity of the
data shows that the population is well-formed. It is gained that the
value of the chi square observation is 3.43 while the table value of
the chi square for df=3 at the level of significance a=0.05 is 7.815.
If x observation is lower that x table. It can be summed up that the
sample taken from homogeneous population.

Table 15. The Homogeneity Test

Group | ni=1 | 1/(ni-1) si2
1 14 0.071 9.810
2 14 0.0711 21.067
3 14 0071 24543
4 14 0.071 14.000
0 56 0284

+ = (In10) (B-s(ni-1)logSi2}
= 2.3026(69,408-67.9185834)
= 2.3026 x 1.489
= 34300

Xoos = 7-815

& Dipindai dengan CamScanner
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Because X (3430) is lower than y, (7.815), the data are
homogeneous.

Hypotheses Testing

The hypothesis test is to know whether the null hypotheses
(Ho) will be rejected or accepted. Multifactor Analysis of Varlance
(ANOVA) is used to test the hypotheses. Statistically, the Ho (nul|
hypotheses) will be accepted if Fo is lower than Ft (Fo < Ft). On the
other hand, Ho (null hypotheses) will be rejected if Fo is higher than
Ft (Fo > F). The data analysis by using multifactor ANOVA can be
summed up, as follows:

Table 16. The Summary of a 2x2 Multifactor Analysis of Variance
(ANOVA).

Source of
Variance S5 of MS F, | F,(05) [ F,(01)

Between

columns 135000 | 1 | 135000 | 72779 | 4.02 7.12
(matenals)

Between

rows 201.667 1 201667 | 11.620
(motivation)

Columns by

rows 897.067 1 897.067 | 51.690
(interaction)

Between
group
Within
group

Total 2205600 | 59

1233733 3 | 411244 -

971867 | S6 | 17355 g

From the summary of 2x2 Multifactor Analysis of Variance
(ANQOVA) above, it can be concluded as follows:

L F, between columns (7.779) is higher than F, (05) (4.02) and
F, (01) (7.12). The difference between stude|nls taught using
internet-based material and those taught using textbook
material is significant, so it can be concluded that materials
differ significantly from one another in their effect on reading

76 |

D

2. F, between rows (11.620) is higher
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comprehension,

than F, (05) (4.02) and F
(01) (7.12). The difference between thase h.aving high Ieaming'

motivation and those having low learning motivation s
significant, so it can be concluded that the difference between
reading comprehension of those having high learning motivation
and that those having low learning motivation is significant. A
higher level of reading comprehension can be received if the
students having high learning motivation than if they have low
learning motivation,

3. F,interaction is (51.690) is higher than F, (05) (4.02) and F, (01)

is (7.12). There Is an interaction between the two variables,
materials and learning motivation. It means that the effect of
materials on reading comprehension depends on the level of
students’ learning motivation.

Having done analyzing the variance, the writer needs to do
Tukey testing to test the difference mean of each group. Tukey test
is done to find which teaching material is mare effective and which
group is better. q is found by dividing the difference between the
means by the square root of the ration of the within group variation
and the sample size.

Table 17. The Tukey Test

PAIR TUKEY CRITICAL
Al-A2 344 289
Al1B1 - A2B1 1099 301
Al1B2 - A2B2 456 301
B1-82 420 289
AlB1 - A1B2 1035 301
A2B1 - A2B2 392 30
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ans between columns to find which teach|ng

Comparing two means between Ico1umns q, Is 344, The
value of q, for a=005 and n=30 is 2.89, Becausc.- q, (3.44)
is higher than qt (2.89) intcrne,-bnsed material differg
significantly from textbook material for tf-’ﬂCh.iﬂg reading,
nin mean score of students who are taught using interney-
based material (46.63) is higher than who are taught using
textbook material (4303), so internet-based materia| jg
more effective than textbook material for teaching reading.

Comparing two means between cells (A B, and AB ). q, is
1099, The value of g, for a=0.05 and n=15 is 3.01. Because
q, (10.99) is higher than q, (3.01) internet-based material
differ significantly from textbook material for teaching
reading for students having high learning motivation, The
mean -scorc of students having high learning motivation
who are taught using internet-based material (52.0) is
higher than those who are taught using textbook material
(38.73), so internet-based material is more effective than
textbook material for teaching reading for students having
high learning motivation

Comparing two means between cells (group A B, and group
AB)).q,is456. The value of q, for a=0.05 and n=15 Is 3.01.
Because g, (4.56) is higher than q, (3.01) textbook material
differs significantly from internet-based material to teach
reading for students who have low learning motivation. The
mean score of students having low learning motivation who
are taught using textbook material (45.33) is higher than
those who are taught using internet-based material (41.27),
so textbook material is more effective than Internet-based

material teaching for teaching reading for students having
low learning motivation.

|) Comparing two means betyeer, re

2)

3)

- Dina D1sTAR), Siomrp.

"
B) q,is 4.20. The valye of q, for g=q

Because 4, (4.20) is higher thyn 9, (229 tre o,
have high learning motivation are Sorthcand :
reading from the students y/hg have loy learming mogreane
The mean score of students having high learring r'r,-_-:a-:-
(4537)ishigherlhan1ho:gvmoha,!',,",e;,_,,.1 et
(43 3), 50 the students whg have high g mothvation
have a better reading comprehen

510N achievemert th3n e
students who have low learning matiyation

Grong o
05 4 n =) 225
Harey “
J SHorsrs m

learr:

Comparing two means between celis (gra.,;,‘._‘a5 i gros
AB,). g, is 10.35. The value of q, for a=0105 and n=15 5
3.01. Because g, (10.35) is higher than q (3 01) the studemss
who have high learning motivation who are t3ught using
internet-based material is significanty differert in reacirg
from the students who have low learning motrvation whg zre
taught using textboaok material. The mean scors of studianes
having high learning motivation (52.0) is higher than thoge
who have low learning motivation (4127), so the studarss
who have high learning mativation have a bettar reaging
comprehension achievement than the students who have
low learning motivation those taught by textbook matenal

Comparing two means between cells (group A3, and groun
AB,). g, is 3.92. The value of q, for a=005 and n=15 5
3.01. Because g, (3.92) is higher than g, (301) the studers
who have high learming motivation who are taught usng
internet-based material is significantly different in reading
from the students who have low leaming motvaton who ar=
taught using textbook material. The mean score cf shucers
having high learning motivation (45.33) is higher than thes
who have low leaming motivaton (3873). so te s:z.oe:‘:"-
who have high leaming motivation have a bet:e' reaging
comprehension achievement than the students wha have iow

b. Comparing two means between rows to find which group is

learning motivation those taught using [extoook
better,

78 |
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Discussion

comprehension, internet-based material, textbook, and learning
motivation.

Internet-based material is more effective than textbook material
to teach reading comprehension.

Needless to say, teaching material plays an important role In-

old brand materials will make the students bored. It tends to make
the students become low motivated. .

definition of literacy has expanded from traditional notions of
reading and writing to include the ability to learn, comprehend
and interact with technology in a meaningful way. Electronic texts.
introduce new supports as well as new challenges that can have a
great impact of an individual's ability to comprehend what he or
she reads. The internet, in particular, provide new text formats, new:
purposes for reading and new ways to interact with information thi 3
can confuse and overwhelm people taught to extract meaning from
only conventional print. (http://www.readingonline.org/electron ,
elec_index.asp?HREF=/electronic/rt/2-03_Column/index.html).

Moreover, recent literature has addressed the need for
changes in the way people think about reading comprehension as
influenced by technology. The International Reading Assoclatlb
(2001) suggested that traditional definitions of reading, writin’
and viewing and traditional definitions of best practice instructﬁ:

80 |
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_ derived from along tradition of book and other print media -
be insufficient. This position statement recommencs new strate
for students and teachers as they use new and varled form
information and communication technology.

will
gies
s of

Inaddition, Lland Hart 2005) in zmi's journal (2009) Motivating
students in Practicing Reading Comprehension through Web-Based
Reading Material propound that reading materials from web are
potential for language learning, The web possesses a number of
features which are particularly suited for foreign language learners’
growing proficiency in the language. The web offers rich data base
of authentic material, excellent taol for interactive teaching and
learning English, and besides, it can reach a wide audience at a
relatively low cost.

The used of internet-based material in teaching reading
entails good things that can stimulate students to learn reading.
Students, generally, will pay more attention when they are faced
with something new, at least unlike what it used to be (Elliot, 2001:
214). The students will show better attitude if they are taught using
other methods, techniques or materials. By using the technology,
the teacher can present materials that are different from the
previous one. The teacher can used materials that are taken from
the internet.

There are several things that make material taken from the
internet is better than material taken from textbook. The topic of
text is broader. It can be anything outside the textbook material.
The text can be selected based on the characteristics of universlty.'
students. The material shouldbe representedthe unlversit‘ystudenu
world. The material is taken from internet prefent more w.lelreslr:ngr
topic. Psychologically, the students will be a:tw?lg_f Ipvozl;;:' f;;) !['n
learning through some thing different (DafJOW'f’J"J"- v P
this case is the used of material taken from the internet.

i readin
There are several advantages of . :e::r::e studentgs
comprehension using internet-based matefl"’ ;u higher score in
who are taught using internet-based material g

the students
the end of the process of teaching and learning than

| 81
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of another class that are taught using different material; (2) during
the process of teaching and learning students are more active,
they present their idea and feeling about th'e text, they have
better attitude toward English, particularly reading, when they are
learning reading comprehension; and (3) the students comprehend
the English text-types enthusiastically.

The result of the reseach shows that there is a significant
difference in reading comprehension abilities between students
taught using internet-based matenal and those taught using
textbook material. According 1o the means, the students taught
internet-based material has a betterresultinreading comprehension
than those taught using textbook material. It means that teaching
reading using internet-based material is more effective.

Internet-based material is better used to improve students'

reading comprehension achievement for those having high learning
motivation.

Motivation in education is of particular interest to educational
psychologists because of the crucial role it plays in student learning.
Motivation in education has several effects on how students learn
and how they behave towards subject matter, Because students
are not always internally motivated, they sometimes need situated

motivation, which is found in environmental conditions that the
teacher creates (Wikipedia, 2008).

Muaka and Kamil in Izmi (2009) defines that texts of the
reading levels are neither too easy nor too hard for a particular
reader. Choosing texts of the right difficulty and interest level
will encourage children to read and enjoy what they are reading.
It is important to use authentic texts in practicing reading
comprehension. Motivated students are usually active in class,
express interests in the subject-matter, and study a great deal.
Teachers can easily recognize characteristics such as these. They
also have more opportunity to influence these characteristics than
the students’ reasons for studying the second language or their
attitudes toward the language and its speakers. The students enjoy

the lesson because the content is interesting and relevant to their
82|
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age, besides, the atmosphere is supportive and non-threatening.
Therefore, it makes a positive contribution to students’ motivation

(httptllmer‘“”Sbersa""““‘”"-b|°95°01-€0ml2010/04/,-"01'“,,““9-
students-in- practicing html),

As pointed out earlier, the used of internet-based material gives
several goodness to the students and to the process of teaching
and learning. By considering this goodness, intemet-based material
is better used to improve students' reading comprehension
achievement for those having high motivation. High-motivated

students tend to be active during the lesson (Simanjuntak, 1986:
110).

In Toals for Teaching, Davis (2009) explains that there is no
single magical formula for motivating students. Many factors
affect a given student’s motivation to work and to learn: interest
in the subject matter, perception of its usefulness, general desire
to achieve, self-confidence and self-esteem as well as patience
and persistence. And, of course, not all students are motivated by
the same values, needs, desires, or wants. Some of the students
will be motivated by the approval of others, some by overcoming
challenges. Most students respond positively to a well-organized
course taught by an enthusiastic instructor who has a genuine
interest in students and what they learn. Thus activities of the
teachers undertake to promote learning will also enhance students’
motivation (hnp:[lhonolulu.hawaﬁ.eduﬁntranetlcnmmineesl
FacDerCom/guidebk/teachtip/motiv.htm).

The process of reading, by which internet-based material is
used, which is supported by high motivation possessed by t_he
students, will show better result. By using inteme\-Pased matenlal.
the students will achieve better reading comprehensxon.lMeanwh‘ur.
the use textbook material will embody d'\ﬁe'rent thmgsh:.:“Zi o:
teaching and learning process in achiwin‘g reading fo:‘:;: 2 hiog
Textbook possesses the same old materials. There : e
interesting in it. The topics tend to be the ml:w'.n N con
By using textbook material, most of the studen ot sacH
what is stated in the text. They only tend to figure
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of the text, the main idea, etc. Ideally, they can do more than thoge
Active students may perform their ability to the texts taken from
the internet provided the topic is interesting. On the other hand,
low-motivated students will tend to be passive. They just do whep,
they are asked what they have to do.

Moreover, in the control class, in which the textbook materig|
was used, it was found that most of the students were not sq
motivated in joining the lesson, particularly with the materials being
presented. They were passively involved during the instructiona|
activities. They considered the materials presented were the same
as before

On the contrary, it is also clearly seen that the students who
belong to the experimental class which are taught by using internet-
based material, looked high-motivated. They were so enthusiastic

, and actively-involved during the instructional activities. They paid
full attention to the materials. They got better positive attitude
toward reading. By using internet-based material the students
were expected to have better reading comprehension abilities,

Thereisaninteractionbetweenteaching materials (internet-
based material and textbook material) and learning motivation
on the students’ reading comprehension achievement.

Choosing materials of teaching precisely contributes positive
impact to the students’ achievement. There are two things that
need to be considered as the background for adopting certaln
materlals, particularly reading materials. They are the topic and the

g students’ learning motivation in learning since motivation has a
great influence on learning (Williams and Burden, 197: 111).

In every human, there must be a desire to achieve something,
This desire is called motivation, For the students, the motivation
is to achieve better knowledge and understanding including to
achieve better understanding in reading. Ideally, every student

should possess intrinsic-motivation, It will enable them to achieve
their goal in learning

It is revealed that the levels of motivation interact positively
84 |
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waith the teaching materials used. Students havin

9 high learning
otivation perform well in the class when

m ' they are taught using
mtﬂﬂef'based material. This materials provide them broader

ynowledge and interesting topics,

Meanwhile, low-motivated students need more support in
comprehending texts. In the end, there is an interaction between
teaching materials used (internet-based material and textbook
material) and the students’ learning motivation,
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internet-based material is more effective teaching material fo,
reading comprehension and improving the students’ reading
comprehension achievement at the first semester of Pesantren
Kampus (PESKAM) STAIN Samarinda in the academic year of
2009/2010.

Implications

The proved hypotheses imply that the application of
teaching materials is more or less affected by students’ learning
motivation to learn. Motivation contributes to the effectivenesg
of teaching materials in the teaching and learning process.
As the result, the students’ reading comprehension Improves
significantly. A teacher has to know which materials work best
In the class by considering students' learning motivation, She
or he must use teaching materials that can improve her or his

students' learning motivation during the teaching and learning
process.

Internet-based material is one of the teaching materials
requiring highly motivated students in learning. It is so because
it offers the students vast unlimited resources. It also provides
the students in exciting opportunities for communication
projects and it is beneficial for classroom expansion. By using
these materials, it can trigger the students’ motivation., Besldes,
the teacher also needs to make good preparations in finding
the materials. The teacher should search the materials which
are suitable to the students. By using internet-based material,
the lesson is expected to be successful and meaningful. When
the students find themselves interested in the materials they
will have high learning motivation in joining the lessons and
they will have positive attitude toward learning.

Besides, the result of the research also shows that high

motivated students have a better reading comprehension
than low motivated students. High motivated students have
awareness that learning English is their need. It is not only
for getting good scores but also for achieving good reading
comprehension. It means that internet-based material is more
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propriate used for high motivated students in improving
:r:)elr reading comprehension.

suggestions
for the lecturers or teachers

The material will stimulate the students to have a better
eading comprehension. Moreover, as the educator and
{acilitator, the teacher plays an important role in the classroom.
They have to be able to manage and also to know what things
are good for their students. They also should be able to be
2 motivator to encourage the students to comprehend the
reading.

Internet-based material can improve the students’ reading
comprehension abilities in universities level. It explores some
great materials from internet. The teachers or lectures should
be aware that they are not the only source of knowledge in
class. Besides, one of the factors in teaching and learning
reading comprehension is the students’ psychological condition
including their motivation to learn. So, the teachers or lectures
have to know how far their students’ motivation in learning is.

For the students

As the univefsity students, they have to be more active in
learning and should not consider their lecture as the only source
to learn. They have to open their mind to use various sources
to get new knowledge in reading. They should have awareness
and high learning motivation in reading since the higf!er
motivation they possess the better reading comprehension
they will achieve.

Internet-based materials are good way m‘r u:“'::'::
students to get knowledge, beside textbook matenalts;w: o
they live in globalization era and they have 1o ope: have to
for the electronic world. As university studen:;;i:aylly active
be more diligent, innovative, creative, andhacaShould improve
not only in class but also out of class. Td,;y comprehension
their soft skill and hard skill to study reading
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by themselves not depending on their lecturers,
For the other researchers

The result of this research, hopefully, can urge other
researchers to conduct further research concerning with the
materials used and the role of learning motivation to Impfove
the students’ reading comprehension.

Moreover, this experimental research is not the end for
the improvement of the teaching materials used, Eventhough
the result of the data analysis of this research show \
the internet-based material is better to teach
comprehension to university students. In this case, it d
mean that textbook material is worse.

s that
reading
oes not

This research has some weaknesses, which enable ot fers
researcherstoconductabetterresearch.Itcan bedevelope ?mg
awider point of view. Last but not least, it is only the begijjning
and it can become a reference for other researchers.
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